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OZET

Bu calismada, bazi rol oynama tekniklerinin, geleneksel dil 6gretim
teknikleriyle karsilastirilarak; Ingilizce’yi mesleki amaglarla 6grenen ve gergek
baslangig diizeyinde olmayan Ondokuz Mayis Universitesi Turizm ve Otel
Isletmeciligi Boliimii birinci ve ikinci simf 6grencilerinin, turizm sektériindeki
mesleki terimleri, Ingilizce dil ve iletisim  becerilerini etkin olarak
kullanabilmesindeki etkisi arastinldi. Deney grubuna iletigsimsel dil 6gretim
teknigi olarak bazi rol oynama teknikleri uygulanirken, kontrol grubuna
geleneksel dgretim teknikleri uygulandi.

Her iki gruptaki ogrencilere donem basinda ve dénem sonunda --rol
oynama teknikleri c¢aligildiktan sonra--seviyelerindeki degisikligi belirlemek
amactyla Ingilizce Dil Yeterlik Smavi uygulandi. Calismanmin sonunda, rol
oynama tekniklerinde kullanilan metinleri iceren ¢oktan segmeli bir sinav verildi.
Rol oynama tekniginde dort dil becerisi biitiinciil olarak 6gretildiginden, rol
oynama tekniginin yazma becerisindeki gelismeye etkisini dlgmek igin yazim
sinavi ve bagimmsiz yazma seklinde iki farkli yazma becerisi sinavi uygulandi.
Galigmada uygulanan biitiin bu testlerin verileri bir istatistiksel analiz programi
olan SPSS t-testi ile analiz edildi. Ayrica On test ve son testteki soru tiirlerine
verilen yamtlarin madde c¢oziimlemesi rol oynama tekniklerinin, 6grenciler

tizerinde ne derece bagar sagladigimi saptamak amaciyla yapildi.

Testlerdeki sonuglara gére iki grup arasinda istatistiksel olarak anlamli bir
fark bulundu. Deney grubunun her bir testteki basar1 puanlari kontrol grubuna
gore daha yiiksek ¢ikti. Her bir teste, iki grubun notlan arasinda istatistiksel olarak
anlamh bir fark bulundu. Bu bulgular ve 6grenci davramslarmin gozlemi dikkate

alindiginda, rol oynama tekniklerinin turizm otel isletmeciligi bdolimi



ogrencilerinin, mesleki dil olarak Ingilizce dil ve iletisim becerilerini geligtirmede,

geleneksel 8gretim tekniklerinden daha etkili oldugu soylenebilir.



ABSTRACT

In this study, the effectiveness of some role play techniques used in the
first and second year students who are the false beginners in the department of
Tourism and Hotel Management at Ondokuz Mayis University, has been
investigated compared to traditional language teaching techniques in tourism
sector, While the experimental group has been exposed to some role play
techniques as communicative language teaching techniques, the control group has

been exposed to traditional language teaching techniques.

The students in both groups have been given an English Proficiency Test
at the beginning and end of the semester in order to determine their proficiency
level and difference in achievement. At the end of the study, a multiple-choice
role play test that contains the texts of the role play techniques has been given.
Since in the role play technique the four language skills are taught in an integrated
way, two different writing skills exams as a dictation and free writing exam are
given in order to measure the effect of the role play on the development of writing
skill. Data from all the tests in the study are analyzed by the t-test in SSPS, a
statistical analysis program. Furthermore, an item analysis has been made in order

to test the achievement of the students through role play techniques.

In all the tests, statistical difference has been detected between the
experimental and the control groups, and also in terms of the English Language
Proficiency Test, Role play Test and two writing Skills Exams statistical scores of
the experimental group are higher at the end of the study. Overall a statistically
significant difference has been found between two groups according to each test.
When the findings and our observation of the students’ behavior are taken into

account, the role play techniques can be said to be more effective in improving
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English Language and communication skills of the students in the department of

the Tourism and hotel Management than traditional language teaching techniques.
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CHAPTER L
INTRODUCTION

1.1. BACKGROUND AND AIM OF THE STUDY

Through the recent developments in tourism sector, tourism has become an
industry and led to increasing demands to learning a foreign language and using it
in a meaningful social context. For the sake of globalization, the world is getting
narrower and becomes a small village. Teaching and learning English as lingua
franca have been undergoing many changes due to globalization. The new trends
and approaches have emerged to meet these considerably increasing demands of
people and/or among the countries. This situation calls for adopting the new
approaches which address to the learners’ needs and interests and which serve
different purposes instead of following a standard and a well-known approach.
This leads people to teach and learn English for Specific Purposes (ESP), which is

one of the sub-branches of foreign language teaching.

The vital role of the English for Specific Purposes (ESP) is getting more
and more appreciated in the tourism sector, which gets the people from different
cultures, values and languages together. Therefore, in the recent years, most of the
studies on tourism have been conducted. These studies have been mostly provided

by the Departments of Tourism and Hotel Management in order to train the



skilled people who serve or make a duty in different fields of the tourism sector.
Hence, the students in these departments are required to be more proficient in
using English. They must be prepared for a wide range of positions in hotels, and
use language according to changes at work. They cannot only work as a junior
level of waiter, front office receptionist, or room attendant but also, they interact
with different group of people as an intermediate management level of assistant
manager and assistant housekeeper. They are surprised to use different kind of
communication skills. Thus, “in order to improve communication at work,
employees will need to engage in more conversational activities, giving personal
reactions to something heard, read or viewed [in the classroom environment]”
(Cooper, Devereut and Ug 1992:12). This kind of classroom environment may be
useful for the students when they meet the different cultures, accents and
acceptable or non-acceptable forms in communication area, since they should

know how to use their communication skills.

In short, in order to improve their real life communication skills, students
are valuable sources for English Teachers in these departments. Unfortunately,
teachers of English who work in those departments generally are not sufficient in
English in giving Vocational English courses. They do not teach ESP. Therefore,
classroom is a teacher-centered, and students’ needs are not taken into account.

According to Larsen-Freeman (1986), in communicative classrooms the teachers



will find themselves talking less and listening more in order to be active facilitator
for their students’ learning. Although the teacher builds up the exercise, s/he steps
back and observes, sometimes acting as “referee” or “monitor” since the students’
target language performance is the main goal. Students are not passive or quiet
during communicative activity and also, they are not stable in order to complete a
task, they may leave their seats. Thus, students may have the self-confidence in
using target language in specific purposes, and they are more “responsible

managers” of their own learning (Larsen-Freeman 1986).

Outcome of this emphasis for these students may be necessity for the using
effective language techniques in ESP courses. The curriculum at the departments
should include less traditional classroom techniques, such as role play, simulation,
improvisation...and so forth, which reflect the situations of the target culture and
language. The curriculum of the ESP courses in the Tourism and Hotel
Management Departments at universities should contain such activities in the
Vocational Language Courses in order to supply more permanent knowledge and
effective language use. The students who want to work in different fields of the
tourism industry are trained in the Department of Tourism and Hotel Management

at different universities.



In 1994, the Department of Tourism and Hotel Management at OMU was
founded in order to train skilled people for tourism industry. The students who
graduate from the Tourism and Hotel Management Program generally work in
various sections of the tourism sector as in service, reception, or at floors. In the
course of time, the staff with professional experience are employed in the
management section. Since undergraduates take some extra courses, such as
accounting, business administration and foreign language courses in French,
Germany and English, they are given an opportunity to work in other fields except
for their profession. The program lasts two years, four semesters, and the medium

of instruction is Turkish.

In fact, during the education period, students take three Foreign Language
Courses for Vocational aims, but since English is lingua franca, it is prior than
German and French. At work, students generally use English; therefore, in the
classroom setting they should take some roles in a play in which they reflect their
roles similar to the real life situations. By this way, students have some
opportunities to display their communication skills, and have first-hand
experiences before working in different fields of the tourism industry. These
activities may be accepted as the first role rehearsal of the real life and frequently
take place in ESP classes as an effective technique which is called “Role Play”.

Role play can address to the both Teachers’ and Students’ vocational needs and



changing demands in the tourism sector. Hence, some activities related to the
students’ current levels and needs are developed and applied to the Second Year
students in the Department of Tourism and Hotel Management at Ondokuz Mayis

University.

1.2. PROBLEM

For centuries tourism has played a significant role in the integration of the
societies, cultures and countries. Learning different values of a society may only
be provided by learning its own native language. Through learning a foreign
language, gaps and misunderstandings among countries are removed. Therefore,
language teaching is one of the important components of the tourism sector. Since
the economy of some countries is based on tourism, it turns to be an industry.
Hence, governments are got to train well-qualified people who will be able to
work in the tourism sector. In the light of this fact, tourism and Hotel
Management Departments have taken their place at most of universities not only
in Turkey, but all over the world. In these departments, students have taken
occupational language courses except for the courses which are related to their
profession. Since the students are going to mostly use the knowledge that they
have learnt in Occupational Language courses, these courses are as necessary as

their professional courses.



Occupational Language courses are included in a field of the English for
Specific Purposes (ESP) courses in the Departments of Tourism and Hotel
Management. Therefore, the curriculum of these courses should be prepared for
the students’ needs and demands, but this fact is ignored by the teachers in these
Departments. In the Occupational Language courses, students only follow the
exercises in their textbooks and teachers prefer using the traditional language
teaching techniques in classroom setting. Moreover, communicative techniques--
like drama techniques-- are not used because they require role rehearsal before.
The students’ ages are not appropriate for using these kinds of techniques unless
they are highly motivated before studying the activity. Besides, through the using
of these techniques, both student to student interaction and student to teacher
interaction promote their learning, especially in group working, since “[c]o-
operation is a fact of life, and having learners work together in the classroom
teaches them a very important life skill” (Wheeler 1994:48). First, the students are
embarrassed before studying the activities, and, then they feel more secure as a

member of the group while studying the activity.

In the most of Tourism and Hotel Management Departments at Universities in
Turkey, the situation which is mentioned above, has still been a significant
problem. In Tourism and Hotel Management Department at OMU, although

students take the Occupational English Courses so that they can use their speaking



and listening skills at work, these courses do not serve their needs. The forms and
functions of the target language could not be a part of their life or in their
prospective work; they are unable to use language communicatively. Therefore,
one of the most communicative drama techniques, role play must take place in
classroom setting. According to Laddousse (1988: 6), if people learn English for
occupational aims, role play will be helpful for those students who will try
language out, and require language in a more friendly and non-threatening
classroom atmosphere. In fact, for the students the role play is like a useful shelter
for their real life at work. Through the role play, students are able to both acquire
the set phrases and learn how the interaction might take place in a variety of

situations.

1.3. PURPOSE OF THE STUDY

The aim of this study is to show the positive effect of role play techniques in
teaching English for Specific Purposes in the Department of Tourism and Hotel
Management at OMU. Meanwhile, “role play” is accepted as an effective
language teaching technique; therefore, it should be used instead of traditional
classroom techniques for the second year students in the Tourism and Hotel

Management Department at OMU.



It is known that the role play techniques are generally useful in order to
increase students’ communication skills and prepare them for real life at work.
Students take some roles in a situation and each situation or role can be helpful for
what they would do when they face to face with unpredictable nature of the target

language and culture in real life.

In the textbook of the second year students, there are some examples of ideal
conversations among the native speakers, but in real life communication, a native
speaker uses most of slang, argo, jargon words, and these are not comprehensible
for our learners. In real life situations, people may meet unexpected questions, but
if students take roles in role play activities, this supplies long term retention and
more permanent learning for them. This idea may be supported with a well-known

Chinese Proverb:

I hear and I forget,
I see and I remember
I do and I understand
Role play techniques may be one of important techniques in ESP classes,
since they serve the demands of the tourism sector and the students’ needs. It is

believed that the role play techniques may be used in order to teach English more

communicatively not only in the Tourism and Hotel Management Department at



OMU in Samsun, but also in Tourism and Hotel Management Departments at

other universities in Turkey.

1.4. RESEARCH QUESTIONS

1. What are the current language teaching techniques which have been used in
the Tourism and Hotel Management Department at OMU?

2. What are the differences between students’ current proficiency levels and
their levels after studying the role play techniques?

3. Why are the role play techniques more effective techniques in teaching
English in the Department of Tourism and Hotel Management at OMU?

4. What are the effects of studying role play techniques to enhance the

students’ performance at their work?

1.5. SCOPE

The scope of this study is to teach English to the first and the second year
students in the Department of Tourism and Hotel Management at OMU through
role play techniques. For this reason, firstly the students’ foreign language
proficiency level has been determined via a language proficiency test which has

basic structural items and all language skills, and then role play techniques and
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traditional language teaching techniques have been prepared in the light of this

test.

In the study, the grades of students are totally different, but as a result of
the test, their proficiency levels are the same, since the second year students take
the Vocational English courses, they have become pilot group and first year
students have become controlled group. Whereas, the second year, ESP students
in the Department of Tourism and Hotel Management at OMU have been given
some role play techniques in teaching English, the first year students in the same

department have been given some traditional language teaching techniques.

The current classroom techniques in the Tourism and Hotel Management
Department at OMU do not meet the second year students’ occupational needs, in
this study the focal point is using role play techniques as an alternative, effective

and more learner-centered technique in ESP teaching.

This study is concerned with not all the types of drama techniques, but
only one of the drama techniques, which is role play. Other types of drama

techniques are excluded in the study.
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1.6. HYPOTHESES

The traditional language teaching techniques do not serve the needs of the
second year students in the department of Tourism and Hotel Management at
OMU, since these techniques are not comprehensible for the students. Meanwhile,
there are various useful drama techniques which are better than the traditional
classroom techniques. Role play is one of them, because it is an effective way in
order to trigger second year students’ communicative competence in the

Department of Tourism and Hotel Management at OMU.

One of the negative factors learning English by using traditional
techniques is studying language notions and functions out of a meaningful
context, whereas learning English through role play techniques supplies the
acquisition of meaningful and fluent communication in the target language.
Meanwhile, in all drama techniques, students learn foreign language skills in an
integrated way, and they are given a chance to study both the use (function) and

the usage (form) of language in a meaningful social context.

Although role play is accepted as a more appropriate technique for
children than that for adult learners in EFL classes, it is also a common technique

which is used in ESP classes for adult and young adult learners. Since in role play
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activities important point is “product”--not “performance”--, students have some
opportunities for using their communication skills and some common technical
terms before using them in the tourism sector. Besides, if the students are highly
motivated before studying role play activities, inhibitions in learning a foreign
language disappear. Therefore, instead of using traditional techniques in ESP
classes, role play should be used as an alternative technique in ESP classes for
young adult learners. Consequently, the students in the Department of Tourism
and Hotel Management at OMU may learn the Vocational English better through

the role play techniques.

Moreover, this study tries to offer the practicability of the role play as an
alternative language teaching technique for students in Tourism and Hotel

Management Department at OMU.

1.7. DEFINITION OF THE TERMS

Communicative Competence: It is an ability to use the grammatical rules
of the language in order to form grammatically correct sentences or utterances in a
meaningful social context and to know when and where to use these sentences or

utterances and to whom (Richards 1992: 65). Meanwhile, it is the ability to apply
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grammatical, discourse and cultural knowledge to communicate effectively in

particular contexts for particular purposes.

Communicative Technique: A teaching technique which gives
opportunity for both student-student interaction and student-teacher interaction;
and also provides non-threatening atmosphere through authentic or real life

materials in the classroom (Larsen-Freeman 1986: 123-124).

Drama: A generic term for all activities/techniques which involve the
concept of “let’s pretend”. In the drama activities, the focal point is “doing” rather
than “the presentation”. In other words, students work drama activities in order to
learn various features of oral communication and interacting in English. This
provides students some opportunities to experiment with the language learnt, and
the teacher has a chance to see how each student forms or creates a relatively

unguided piece of the interaction (Holden 1981).

English for Specific Purposes (ESP): The role of English in language
course or program, in which the medium of instruction is English and the aim of
which is to meet specific needs of the learners. For example, courses in English
for Academic Purposes (EAP) or English for Occupational Purposes (EOP) may

address to English for Tourism and Hotel Management Learners.
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Group-work: “A learning activity which involves a small group of
learners working together. The group may work on a single task, or on different
parts of larger task. Tasks for group members are often selected by the members
of group (Richards 1992: 163-164). Group may be formed in four or six in order
to be a part of in the games or various drama techniques in the classroom to

motivate the students for communicative activities (Livingstone 1983: 7).

Improvisation: The students are less guided than in role-playing. They
may be working on a scenario in groups rather than in pairs or threes.
Improvisation develops out of simple role-playing at the beginning and students
develop the rest of the play themselves (Holden 1981: 10). According to Courtney
(1980: 33), improvisation is “a form of dramatic play that has a regular shape
known to be a form of representation”, which “can also be called ‘child drama’,

‘creative drama’ in education™.

Information Gap: In a conversation between two people or among
groups: “one person” or one group “in an exchange knows something that the
other person” or other group “does not” (Larsen-Freeman 1986: 132). In
“communicative language teaching”, it is used to trigger real communication

situation between students, there should be an information gap between them, or
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between students and teacher. Without such a gap, the classroom activities and

exercises will be mechanical and artificial (Richards 1992: 179).

Make-Believe Play: A mental activity in which the meaning is created by

the symbolic use of actions and objects (Bolton 1979: 19-20).

Mime: It is very common technique in drama. The participants perform
actions without using words; however. This activity leads naturally on to “talk”.

Using true gestures and body movements are important components of mime.

Non-verbal Language: Paralinguistic features are also accepted as in the
non-verbal language. It is based on the use of body and face while communicating
with others and emerges tone of voice, rate, rhythm, gestures, mimes, proxemics

(spacing) and touching (Liles 1975: 7).

Pair-work: It is also called ‘pair practice’ which is based on the
participation of two students in learning activities, since it is fast organized, it is

appropriate for intensive listening and speaking practice.

Proficiency Test: It is a kind of test in order to measure the learners’

general level of language mastery in all language skills, and also it does not
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depend on particular course of instruction. “A proficiency test measures what the
student has learned relative to a specific purpose, e.g. does he or she know enough
English to follow a lecture in English” (Richards 1992: 293-294) or, such as the
American TOEFL (Test of English as a Foreign Language) which is used in order

to measure language level of students who wish to study in USA.

Real Life Language: The language which contains real life context,

situations and natural speech of a native speaker in another language and culture.

Role Card: A card that contains specific information about a character, an
event or a situation on it and helps the learners to understand what they will do

before and during the role play activities (Livingstone 1983: 70).

Role Play: It is one of the drama techniques which provides freedom for
both teacher and students to create plays from topics studied in class. Unlike
formal theatre, the “process” is more important than the “product”. Role plays add
action to language, are powerful tools for teaching information and also develop
interpersonal (group activities), intrapersonal and problem solving skills

(Campbell 1996:72).
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Simulation: According to Hyland (1993:16) in a simulation students are
given a task to perform or a problem to solve together with the necessary
background information and environment in which they will do it. The students
respond to the task and acts within the constraints of the environment to complete
it. Consequently, it is a problem solving activity that occurs in clearly described

real language situations.

Social Context: The environment in which the meanings are exchanged. It
is the association of the social situation, involving location, participants and their
relationships with each other, which may influence speakers’ linguistic behavior

(Trudgill 1992: 67).

Tourism: The business activity connected with providing accommodation,
service and entertainment for people who are visiting a place for different

purposes, such as for pleasure, for occupational aims or for health...and so forth.

Traditional Technique: A technique which depends on teacher’s
authority and dominancy contains teaching strict grammar rules and structural
knowledge rather than effective student involvement and creative teaching in the

classroom setting. The techniques in the Grammar Translation and some
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techniques in Direct Method may be accepted as traditional techniques (Larsen-

Freeman, 1986: 4-19).

Verbal language: It is use of words and utterances in an appropriate

meaningful and social context at the time of speech (Liles 1975: 7).

Warm-up Activity: It is a language learning activity which is used to
attract students’ attention and motivate them for the subjects that are going to be

introduced (L.addousse 1988: 21).
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CHAPTERIIL.
REVIEW OF LITERATURE
2.1. Definitions of “Role Play”

In ancient times, people thought that a person could learn a foreign
language only by learning its grammatical rules. During centuries in foreign
language classrooms, some techniques such as, translation of complex and
difficult literary texts, memorization of the structures and long lists of vocabulary
items and asking some comprehension questions related to the passage were used.
Today, the same techniques such as mechanical activities or rote learning have
still been used in our country. As a result of this, students work these complex and
boring structural exercises and answer the questions connecting with the reading
passages, but they are unable to use their oral skills effectively. The reason behind
this fact is that the items and structures are not given to them in an appropriate
social context. Since the examples are not a part of the real life communication
and are isolated from a meaningful discourse, they only memorize, and then forget
what they have studied, and even they cannot know which form or function is

more appropriate in the given context or situation.

Nowadays, teaching a foreign language does not only mean “to use a
particular coursebook, blackboard, chalk or to give lecture” (Ments 1983:13), but

also to use technology effectively or to bring the real life situations into the
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classroom setting. Instead of using strong controlled activities and traditional
techniques; some activities and techniques have been developed and become one
of the important part of the EFL classrooms. Ments (1983: 13) claims that “[in the
traditional foreign language courses] the teacher knows the answers and how the
thing should be done. Since he [knows] the logic behind the process or system
that [is] learnt it seem[s] reasonable to suppose that the same logical order should
be used in teaching the subject”. Therefore, the duty of the students is to become
active and proficient by a process of repetition and memorizing, while the teacher
is to prepare a set of facts, methods, ideas, objectives which are given in the best

logical order.

The students in this kind of the classes have completed their education in a
particular proficiency level and age, but they do not know what to do when they
go abroad or meet a native speaker, since the native speaker does not use well-
formulated sentences. Ladousse (1988:6) emphasizes the necessity of training our
students for the unpredictable nature of language —especially, in real life
communication. Therefore, in the early 1960s, new techniques, games have begun
to become one of the important parts of the EFL classes. These techniques have
been generally used in the theatre and drama, based on developing individual
imagination and variation in highly flexible and non-threatening atmosphere. The

techniques include ordinary daily life dialogues; dynamic and fun activities to use
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in the classroom through the students’ needs. Role play can be said to be one of
these techniques which decrease the gap between situations in the real life and in
the imaginary classroom setting. According to Ladousse (1988:6), role play has an
important function to put the learners in different social situations. These
situations may be used or they develop the phatic forms of the language which are
more vital in the works of the social relationships; unfortunately, they are
generally ignored in language teaching syllabuses. Consequently, through role
play, a very wide variety of experience can be brought into the classroom
environment. The range of functions, structures and new vocabulary items can be
introduced or oral skills of the students may be improved via “the communication
games, or humanistic exercises” (Ladousse 1988:6). However, Ladousse (1988:6)
claims that role play improves not only learning individual or group participation,
but also sharing responsibility between teacher and students in the learning
process. By the help of the appropriate and effective role play exercises, the

teacher can reach the infinite variety needs of the students.

The definition of role play requires understanding a root of the technique
and its usage. The term ‘role’ comes from ‘rolled-up’. In Ancient Greek, “the
script became the part and actors were said to play the ‘role’ of, say, Hamlet or
Othello or Ophelia or Desdemona” (Blatner 2002). In fact, everybody can create a

role or improvise a performance once in a life time, especially in the childhood
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period, children take a role in their play. This requires imagination, triggering the
individuals’ creativity and spontaneity. A young physician Jacob L. Moreno (in
Blatner 2002) tried to challenge the old traditions, by the help of the imagination;
he discovered that “Theater of Spontaneity” and he tried to use the activity of
dramatic improvisation in the individual and family treatment. After he had
immigrated to United States in 1925, Moreno developed his ideas into a method
as ‘psychodrama’. He found basic techniques in order to serve the social problems
within a group and called this approach ‘sociodrama’. He developed a new ‘role’
concept. “...Moreno added a dimension of actual methodology which enabled the
people to reflect on the way they were playing the various roles in their lives—
role playing” (Blatner 2002). Thus, by the late 1940s role play became a part of
the business, community, and other forms of field in order to provide
organizational development. In the late 1960s it was widely used not only as a
part of behavior therapy but also as a part of the social skills training and foreign

language education.

The concepts ‘role’ and ‘play’ in the role play may be defined as the words
themselves. According to Ladousse (1988: 5), when students think about a role,
“they play a part—either their own or somebody else’s—in a specific situation.
‘Play’ means that the role is taken on in a safe environment in which students are

as inventive and playful as possible”. A group of students take a successful role.
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As is mentioned before, this activity is similar to children playing at school or
home. Both children and students create their own reality unselfconsciously;
therefore, they experience their real world knowledge and improve their
communicative competence in order to interact with the other people. As in a
child life, there are no spectators or directors such as parent or teacher in the
classroom setting. The risks of communication and behavior in the real world are
not presented. The activity becomes enjoyable and does encourage the
individuals’ (students’ or children’s) personality. Thus, students have low

effective filter, this playing in role students’ self-confidence may be increased.

Corsini, Shaw and Blake (1961: 2).define the role play as a method of
human interaction that involves realistic in imaginary situations. It is a
“spontaneous” technique, since participants act freely rather than from a script. It
is a “make believe” (Bolton 1979: 19) kind of situations, where people act as

though what they were doing was “for real”.

ROLE PLAYER SITUATION LEARNING
*Imaginary person *Simple *First-Hand
(Participative)

*Real person: *(One to one or *Vicarious (observed)
a. Outside learning Complex Skill
group *Familiar/New *Technique
b. Within learning | *Detailed / Outline *Sensitization
group *Short / Long *Attitude Change

Figure 1. Dimensions of Role-play (adapted from Ments 1983: 17)
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In the Figure 1, three dimensions of role lay are given as role, situation and
learning function. These are the three important component of the technique.
According to Ments (1983: 16) at the beginning of the role playing, students may
take on the role of an imaginary person, real person or himself. He may act out a
person who has more similar his personality or he may find himself playing
opposite one including possibly playing himself or even the role player himself.
On the other hand, the situations that the students take role may be simple or
elaborate, familiar or strange. They may be described in detailed or not
completely. The action may be acted out fully and last for days or may be
continued for last for minutes. The learning which takes place first hand or second
hand, it may be acquired by participation or observation. A skill or a technique
may be used to teach something or it may be more in the nature of sensitization or
change of attitude. All these three dimensions have an important role as a
framework for foreign language learners since they provide social interaction and

language reality in the classroom setting.

Basically, role play is one of the drama techniques based on interaction of
a particular group of language learners in order to create their own reality or to
develop self-actualization for real language situations; additionally, they take
some roles in classroom which reflect the real world communication, do not

represent their own personality. The technique helps to be broken down the wall
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in front of the language learning and supplies free thinking while using the target
language. While learners are studying the activity, they are not a part of
threatening and artificial classroom environment. Different from the traditional
language learning techniques, in role play techniques the learner stands on the top
of the language teaching situations. The situations which are practiced in the
classroom will be helpful for learners’ actual roles outside the classroom.
Laddousse (1988: 6) mentions the valid reasons of the using role play technique in

order to reach communicative interactions in language classrooms:

1. Through the role play a very wide of experience can
be brought into classroom.

2. Role play activities give opportunity to students for
using phatic forms of language that bridge the gap in
social relationships.

3. Role play, by establishing different ways of social
behavior, informs the students how to behave
appropriately in real life situations. While students are
learning how to be fluent and accurate linguistically,
they also learn about the concept of register in relation
to cultural and social patterns of foreign language in the
classroom.

4. Role play is a kind of mask for reticent students.

5. Role play develops students’ fluency in language
through communication-based activities. It also
increases students’ motivation and promotes interaction
in the classroom.

Corsini, Shaw and Blake (1961: 2) claim that in complex skills learning
role play is much more effective technique than listening to lectures or watching

films, since it is “learning through doing”. John Dewey’s philosophy of ‘learning
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by doing’ is close to the decisions of Corsini, Shaw and Blake (1961). The
philosophy of Dewey has still been accepted by most language scholars, he asserts

that

the primary root of all educative is in instinctive,
impulsive, attitudes and activities of child, and not in
the presentation and application of external material,
whether through whether through the ideas of others or
through the senses; and that, accordingly, numberless
spontaneous activities of children, play, games, mimic
efforts are capable of educational use, nay, are the
foundation stones of educational methods (in Courtney
1980: 2).

According to Corsini, Shaw and Blake (1961), in real life, generally, we
know what to do but we cannot do it, the reason behind this may be fear or
emotional complications, or may be just lacking of skills. There is no totally
difference between learning to fly an airplane and handling a labor dispute: both
may be learned by watching others; through lectures and by books, but it is only
through experience that one can really learn to do any job adequately. Therefore,
role playing serves to have a stimulated reality experience in which one can

practice and perform complex skills without hurting himself or anyone else

failure.

In role playing, students may think, feel or act some situations at the same

time: students can join comprehensively and globally in the situation. That is why,
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doing, spontaneity and play are the components while learning a foreign language.
Learners are not passive spectaculars, anymore, they are active participants in
order to reach the real-life-like situations and interact with each other by using
language being taught.

Last, but not least role play is an ice-breaker technique to delete all anxiety
and fear in learners’ mind and support the self-confidence while using the

language in real communication areas.

2.1.1. Types of Role Play

Role play can be implemented for different level of language learner in
different language situations, it is necessary to give different types of role play.
“Many facilitators and authors appear to assume that there is only one type of
role-play, but different types demand different approaches to briefing, running and
debriefing. This is often the reason why role plays go wrong and accordingly the

question of role-play types and their use”(Ments 1983: 47).

Each type of role play ...represents a valid and an effective
use of the technique. The important thing for the tutor is to
be clear in his own mind as to which type he intends to
use. If he uses one type but employs techniques
appropriate to another, there is a real danger of distancing
his students, frustrating them, or even damaging them. On
the other hand, the use of right style with the right type
provides a sensitive and precise instrument of learning
(Ments 1983: 69).
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There are three types of role play, controlled role play, guided role play
and free role play. Generally in controlled role play, there is a written text or a
written situation on the role cards. The speech and characters are determined not
by the learners’ imagination, but by the plan and the construction of the play. The
controlled role play activities require acting the situation and the characters as
they were written on the role cards. Learners do not have serious responsibility,
they only role the play which they are given. On the other hand, the teacher has a
vital role, since his preparation should be appropriate for learners’ levels and
interests, especially the texts, dialogues, characters and situations must be
prepared to support the teaching environment and teaching objectives. There
should be a co-operation between the play acting out and the teaching point.
Leamers’ level is an important criterion in controlled role play activities. Cebi
(1985: 37) states that generally, at the beginning level controlled activity is
preferred; it may be used as warm-up activity at more advanced levels since
everything is presented by teacher, and the learners are more passive. Nowadays,
both learners and the teacher choose the text or the situation which can be studied
in the classroom, but the play is acted out as being committed to the written text.

Learners do not add something to the text.

Second type of role is guided role play. Students are more independent

than in the controlled role play activity, and a group of students take a role in a
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given situation on a role card. Teacher is less controller in this type, but h/she also
prepares and organizes the activity. According to Cebi (1985: 37), when guided
role play is compared with the controlled role play activity, it is studied not only
based on the written text, but also learners’ creative abilities in the play. Learners
never get nervous and unwillingness to study role play. They know and are ready
to participate in the activity. At all steps of role play, the teacher behaves as a
guide and helps the learners to express their own ideas and imagination. The level
is still beginning and intermediate. For advanced level this type may be used as a
transition stage or during the activity. Memorization and focusing on the identical

situation are less important criterion in the guided role play activity.

The free role play is the last type of role play which is acted out without
using a script text or written situation; a group of learners use their imaginations
in order to fulfill the play. This kind of role play activity is more appropriate for
advanced level language learners, since learners create their own decisions, they
must be proficient in the target language. They should know which form is
applicable for which situation. Meanwhile, in this type, the teacher provides a
balance between the fluency of event and the learners’ ideas; there is no need to
interfere in the play. Therefore, the situation should be given in order to take the
learners’ background knowledge and needs into account. Cebi (1985: 36-37)

asserts that the activity is based on learners’ imagination; each group in class uses
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their own creativity and reflects their own imagination. By this way, it is
necessary to limit the situation, and also the speech and paralinguistic features
such as bodily movements, mimes, gestures should be given and presented within
this limitation. The free role play encourages the learners for creating their own
ideas and learning situations; thus, it is also called “improvisation”. In creative
drama, it is the most effective way to trigger learners’ imagination and

participation while studying an activity.

Another type of the role play may be accepted as nonverbal role play
which provides to express or dramatize the ideas, emotions, thoughts, actions or
situations by using learners’ body movements, mimes, gestures. It is also called
pantomime, which is very useful for the learners who are embarrassed or reluctant
in speaking. This kind of role play may be a part of other role play types as
beginning or warm-up activity since it is appropriate for dramatizing most of
situations. It requires the comprehension of the situations by the learners, the
situation, and also there should be a relation among the learners’ background
knowledge and communicative competence and the given situation (Cebi

1985:36).

All the role play types that are mentioned above occur in two kinds of role

play techniques. One of them is “improvisation”, another is “make believe play”.
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As is explained before, free role play activities are also known improvisation
activities and they have nearly the same features. In improvisation without
establishing situation or the action, it is necessary to utilize the source of the
learners’ free imagination. On the other hand, “make believe play” requires
crucial effort and intensive care before preparing the activity, during the activity
and after studying the activity. Teacher has most of responsibility throughout the
activity. Controlled and guided role play activities may be the examples of the
make believe play because of its complex and systematic nature. An ice breaker,

nonverbal role play may take place in improvisation activity.

Finally, for all types of role play activities, some characteristics should be
taken into consideration and framework constrains should be mentioned, since
most role-plays in practice will contain the mixture of the types; these are as

follows:

Time: Past, present, future.

Reality: Correspondence to known facts.
Personalization: Symbollic or real characters
Size: Numbers and grouping of roles.

Length: Time span represented.
Role-allocation: Mechanism, chance or design
Information: Method of presentation
Resources: Equipment, space
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Aims and objectives: Specific training or general education (Ments 1983: 7).

Framework Constraints in Role Play Types

*Function | *Objectives | ¥Background | *Skills *Social *Personality
*Authority | *Motives *Contexts or expectations *Traits
*Power *Targets * Abilities

Figure 2.Framework Constrains (Adapted from Ments 1983: 64)

2.2. Role Play and Related Areas

2.2.1. Role Play and Drama

There are different ways of teaching second / foreign language, its culture
and traditions. One of them is role play. Although it is not a new concept, all the
experts cannot find an agreement on the definition of the terms —in fact such
words as role play, simulation, drama and improvisation have different notions,
and they are sometimes used interchangeably (Kodotchigova 2001). It means that
they are accepted as confused terms by many people since they are used in
different ways. Thus, firstly the meaning and features of drama are mentioned and
then the differences between drama and their components (role play, simulation,

improvisation) are clarified.
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DRAMA

2 N

SIMULATION ROLE PLAY

Figure 3. The Types of Drama

Drama can be defined in a number of different ways. According to
Wessels (1988: 7) drama is “doing, drama is being. Drama is such a normal thing.
It is something that we all engage in daily life when faced with difficult
situations”. As Shakespeare said:

All the world’s a stage
and all the men and women merely players
As You Like It (in Wessels 1988: 7)

Holden (1981: 1) states that “drama is concerned with the world of ‘let’s

pretended’; it asks the learner to project himself imaginatively into another

situation, outside the classroom or into the skin and persona of another person”.

The term drama is used narrowly in contrast to theatre. The focus is on
doing rather than on presentation. It provides students with opportunities to
almost become what they are studying and its powerful way to bring academic

content to life. It entails interacting and utilizing different features of oral
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communication (Campell 1996; Wessels 1988). Lazar (1993: 137) states that
using a play with students is a useful and exciting way of focusing on
conversational language, since most of them are rich in dialogue. It can be used to
emphasize some essential features of conversational language. Thus, students
encounter different features of conversational discourse, how conversations are
ordered and sequenced in English, and what kind of expressions are appropriate to
use in different contexts, what people say in a conversation reflects their
relationships and relative status. Students expand their awareness of how language

use differs according to setting, period and social roles through plays.

The view of drama in the classroom cannot be restricted to certain areas of
language teaching curriculum. Sometimes, words fail to express the meaning; in
that case, only actions can help the learners to understand. Drama in education
uses the same tools, improvisation and mime, employed by actor in the theatre.
However, “while in the drama everything is contrived for the benefit of the

learners (Wessels 1988:8). Bright and McGregor (1970: 201) claim that

...drama is creative activity and [as in all creative
activities]; it provides a medium through which the
individual can express his or her ideas. ... This use of
the creative arts makes us examine what we are
thinking and feeling. Imaginative observation is
stimulated and our understanding of ourselves and
the world around us is extended and depended.
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All teaching activities cannot be depending on concrete situations, and also
the situations related to the learning matter cannot be always observed or
searched. One of the effective teaching techniques in these situations is role play
that provides gaining dramatic experiences for students. In dramatic experiences
students have a chance to take role in the situations that cannot be lived or
expected before. In other words, dramatic activities are the examples or modals of
the situations in the real life acted or reflected by the students. In role play
techniques, based on the principle of dramatic activity; bodily motions, mimes
and sounds are used as the components of gaining experience in a real life

communication (Cilenti 1979: 46).

As is mentioned before, role playing is based on drama, as for drama
includes doing and living. As a technique, role play is dramatization of thoughts,
situations, problems or events by some students chosen from the group or all the
students in the group. Students as audience can only live the situation, students as
role players can have chance not only to live the situation, but also to do the
action.

The term role playing is quite common for language teachers. It is less
than theatre and gives teachers and students the freedom to create plays from
topics studied in class. Unlike formal theatre, the process is more important than

the product (Campbell 1996: 72). According to Brown (2001: 183) role play
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contains “giving a role to one more members of group, [and then] assigning an
objective or a purpose that participants must accomplish”. In other words,
students are given fairly controlled scenarios or cue-cards to interpret. It differs
from drama in that respect; it requires more controlled scenarios in which the

students usually interact in pairs and small groups.

2.2.2. Role Play and Simulation

Most language teachers think that the best way is preparing activities
including not only learning situations that attract their interest and serve students’
needs, but also encouraging the development of communicative use in classroom
in order to create a non-threatening atmosphere in language classes. These
features may be accepted as the fundamental principles of language learning

simulations. As a term, simulation is

a problem-driven activity that occurs in a clearly
described realistic setting. In a simulation students are
given a task to perform or problem to solve together
with the necessary background information and
environment in which to do it. The learner responds to
the task and acts within the constraints of the
environment to complete it (Hyland 1993).

Simulations are also powerful learning tools, since they place students in

an environment or situation they must further develop for themselves. They
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usually involve a more complex structure and often larger groups (6 to 20). The
whole group work through an imaginary situation as well as a social unit, and
their aim is to solve a specific problem. Each person in the class has been given a
role-card with the essential information about the problem, and about his own
character. Finally, students are asked to play this in an imaginary situation (Brown

2001; Holden 1981).

A common genre of the simulation game specifies that all members of the
group are shipwrecked on a desert island. Each person has been assigned an
occupation (doctor, carpenter, etc). Only a specific subset of the group can survive
on the remaining food supply; therefore, the group must decide who will live and

who will die (Brown 2001: 183).

Most language teachers are familiar with role plays, and also simulations
have most of common features with role plays. Some language teachers generally
prefer using role-plays in language classes, some may think that simulations will
be too difficult to organize or too demanding for their students. In fact, both are
interactive learning events and bring the real life situations into classroom, but
generally in role plays students cannot take role with their own characters, while
they are participating in a simulation, behaving as their own. Besides, simulation

requires thought and planning, “they come in all shapes, sizes, and levels of
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complexity, and can be tailored to match the individual circumstances of a

particular group” (Hyland 1993).

In sum, simulations motivate learners, encourage interaction, and provide
opportunities for purposeful communication. By doing so, they encourage active
participation in learning, assist retention, and give students a better understanding
of communicative choice and linguistic complexity. In addition, the familiar focus
on linguistic elements is replaced by an integration of linguistic and reasoning

abilities.

2.2.3. Improvisation and Role play

Improvisation simply means “putting ourselves into other people’s shoes”
(Heathcote 1988: 44). In fact, in our daily life we frequently use the improvisation
technique, while reading a book for pleasure; we put ourselves into the hero of the
novel, or while watching a film on TV or cinema in order to discover the
relationship between characters, even within the family, problems between
parents and children may be solved by accepting and understanding that
everybody has different point of view for different situations. In foreign language

teaching, it is a common technique to develop empathy among the people that
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come from different culture and language. Besides in ESP classes it is also used to

address both learners’ needs and professional necessities or demands.

According to Heathcote (1988: 44) improvisation in drama means “what
we discover for ourselves and the group when we [are in a human situation that
contains] some elements of desperation”, and also using personal experience helps
us to understand the truths of other people. In a foreign language teaching, to put
ourselves into other people’s shoes cannot be an easy task, if we do not know their
conventional, national or social values, cultural properties and their language
genres. Using the target language effectively in improvisation activities, the
learner should be proficient in the target language structures, skills and vocabulary

items.

Holden (1981: 10) claims that the improvisation may be accepted as ‘free-
role play’ or the activity which will be studied after the role play activities since
the learners are less guided than in role playing. They may be working on a
scenario in groups rather than in pairs or threes. Improvisation develops out of a
simple role-playing at the beginning and students develop the rest of the play
themselves. By the help of the improvisation, learners overcome the shyness or
fear of the using target language for a particular situation. It supplies free thinking

and find available and rapid solution for unexpected situations which can be met
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in foreign language environment. In all drama activities, learners feel themselves
ready to involve the activity. Once the deep issues are activated or triggered in
classroom atmosphere, as a foreign language learner each student can use his or
her individual communication skills more effectively, and the discussion cannot
be in polite level, demanding or equally satisfying anymore (Heathcote 1988:44).
The learners are not reluctant to state their personal commitment in order to
mention their involvement. Improvisation focuses on individual objectives and
thoughts, especially it provides to develop individual conscious and empathy in
another language. In this view, improvisation is different from role play. It

addresses to individual ideas and communication.

On the other hand, improvisation has some risks such as getting away from
the main subject, losing control in the classroom or time consuming with some
stereotyped ideas and so on. According to Heathcote (1988: 48) since in the class
each student has their own individual point of view, experience and vision,
everybody gets their realities accepted to their friends. Each idea may lead to the
new and perhaps different ideas. Since improvisation is more independent activity
than role play, sometimes teacher may not control discussion while exchanging
ideas or learners may start talking about the different subject and forgetting the
main situation; if the teacher does not interfere, this position may turn to a time

consuming problem. Therefore, in improvisation activities teacher has some vital
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responsibilities. Teacher is a secret facilitator; s/he has to provide a balance
between the activity and the students’ attitude and try to guess what it would be
next step. However, an ‘open ended’ situation seems to be easier for a teacher
who feels himself to be a novice than in a situation where the beginning and end
are pre-known; the teacher should know the basic objectives of the activities and
the activities should be prepared to address the learners’ world before studying the
activities. In the development of improvising situation, this should be kept to the

fore.

Heathcote claims (1988:48) that “when [the] elements of permissiveness,
belief, sympathetic entrance to the theme, guidance to teaching point,
understanding of the medium and the things it can or cannot achieve, are present,
then improvisation will succeed in the task of stimulating personal [and

interpersonal] discovery for [learners] and teacher alike”.

2.2.4. Mime and Role Play

According to Holden (1981: 10) mime is a kind of exercise done without
using words. Mime is used in order to reflect the importance of the paralinguistic
features of the communication such as facial expression, gesture, bodily

movements and nonverbal sound. Mime is used at very beginning of the role play
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activities in the warm-up sessions, since such exercises are always studied before
parallel exercises in which appropriate words are added. The aim is both to
replace the verbal features of communication and to enrich them. If the particular
age group and the proficiency level are thought, while studying such exercises,
adults often feel embarrassed and shy; children want to be a part of the activity-
they want to do and act the activity. In fact, both adults and children need to be
motivated in order to break down the inhibition and to perform ‘a role play’
successfully. Unless paralinguistic features mime, gestures, facial expressions,

body motions are used, natural and realistic role play cannot be fulfilled.

According to Livingstone (1986: 58), “miming, games and drama are three
activities which help to prepare students for role play. As with role play itself,
they should, in classes unused to them, be introduced slowly and carefully”. On
the other hand, according to Byrne (1986: 116) miming is more appropriate as a
language game, if some students mime action and the others try to predict what it
is. Although it seems not a directly necessary activity to the development of the
oral skills, indeed, as in example above, it is relevant activity to enrich the oral
ability, since action can speak louder than words, and provides more permanent

learning for future activities.
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In our daily lives, we may use a simple word to communicate verbally, or
nonverbally, and our facial expressions give ideas about our feelings or our mood.
We also use unconsciously our gestures. These paralinguistic signs are crucial
likewise the way we react to people while we are talking to. Byrne (1986: 116)

asserts that

...By trying to get the learners to communicate through
actions alone, either in situations where it has been
filtered out (like turning down the sound), we can help
focus attention on these features and make the learners
aware of their importance first in role play situations and
ultimately when they come to use language in ‘real life’.

Long and Castanos (1983: 223) claim that mime serves to create meaning
of communication in a new lexical items relaying on association of the new
language (English) with a real object, or picture of it. Holding up either a glass or a
picture of a glass, or drawing a glass on the blackboard may be an example of
using mime in order to teach the word “glass”. In presentation or practice of a

situation such as oversleeping, shaving, ringing the bell, and so on, we may use the

mime.

Mime and movement support the comprehension of the situation and
reduce their inhibitions while using communicative language skills. According to

Salema and Martins (1984: 41) “a function or new structures in the language can
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be presented to the [learners] in a dramatic situation” to address the greater

linguistic variety.

2.2.5. Role play and Culture

Learning a foreign language means learning another language and its
culture. Trying to create effective communication and negotiation among the
countries, understanding culture has an important function. In ancient times,
people learn other languages and its cultural properties generally for economic
and commercial purposes and understand significance of adopting themselves to
their surroundings and to the local customs, cultural values and life styles to
provide cooperation and contribution between different countries. As seen in the
following proverb: “When in Rome, do as Rome does.” This proverb is also
reasonable for 21st century, especially through scientific, economic, social,
political relations and agreements require learning another language and its
culture, since “language is deeply embedded in culture” (Rivers 1981: 315).
Thus, most of the foreign language learners are learning language to understand
new cultural values and lifestyles and to use them in real life situations. Foreign
language scholars developed many ways of teaching language and culture, and

preparing learners for intercultural communication. One of the ways is role play.
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After students reach an appropriate proficiency level to use the language
skills, they should be encouraged to study what they have learned freely and
spontaneously in communication situations in and out classroom. Rivers (1981:
328) emphasizes the use of material in the developing their own language skills.
In this way students’ effective filter will be lower since they are associating
behavior in their own language with target language forms. Students’ fear will

become lower or greater through clear language instruction

If they are encouraged to look upon much of
their language learning as role playing, they are
more likely to carry this over into classroom
conversations and skits, endeavoring by
content, intonation, gesture and reaction to
stimulate a situation in the foreign language
culture. They will be able to do this more
successfully as their knowledge of the cultural
behavior and attitudes of the people increases
(Rivers 1981: 328).

Culture clusters, cultural assimilators and simulation games are three
devices which are used while studying role play in order to teach culture. These
devices are more appropriate for language learners who have particular
proficiency level, since they are more conscious of subtleties of behavior in
differing cultures. Culture clusters are more applicable for multi language classes

because when two classes are studying different languages, they combine to act

out the same situation, as it would evolve in a second and in a third culture.
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On the other hand, the culture assimilator prevents confusion and frustration
between two different cultures. In the cultural assimilator, differences and
similarities of two cultures are given in narrative form, and the narrative text is
given to the students before the problem point is resolved. Students take role in
situation, then resolving it as they think; it would be resolved in the target
language culture. Most of the groups dramatize different solutions; these versions
will give a clue about target culture and encourage students to think about
cultural attitudes and values. Additionally, in simulation games as other two
devices “the students take the roles of particular participants, acting as such

persons would do in the target language” (Rivers 1981: 330).

As is known, human beings exist; language and its culture exist. Each
culture grows with its own dramatic actions and reflect them at all steps of the
real life. For this reason, dramatic activities in role play should be studied by
reflecting the real language culture and values. While preparing this kind of
activity, learners’ levels and needs should be taken into account, and also their
schemata in both their own language and target language should be determined.
Neelands (1984: 5) states that all cultures do have their own gestures,
requirements, arrangements, acceptance, obligations, prohibitions and taboos
related to different concepts, such as marriage, weddings, music, sports, death,

birth, jokes, songs and stories. Related to this view, Holden (1981) asserts that
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“there are occasions, of course, when a non-English use of gesture and facial
expression may be amusing, but confusion can arise if, for example, Greek
speaker is seen to nod—signifying ‘no’ rather than ‘yes’ in his own language
(1981:7). Therefore paralinguistic features in all language and culture should be
taught as teaching linguistic features. Different cultural values should be
introduced in role play activity and learners have a chance to comprehend and
make a comparison between the two cultures. Thus, learners can observe the

target culture and language in “authentic classroom milieu” (Holden 1981: 7).

2.3. Some Handicaps in Using Role Play

As in all communicative techniques, while using role play in classroom
environment both teachers and students have some difficulties. In this part, some
handicaps of the role plays, their reasons and solutions are mentioned. These
handicaps may be related to learners’ psychology and motivation throughout the
role play activity or teacher’s instructions may be reason for placing emphasis on
“play” rather than “role”, or subject or materials may not be chosen appropriately
to student’s level and needs, arrangement of the classroom setting may create some

handicaps for both teacher and learners.
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2.3.1. Psychological Stress of the Learners

A common myth for language learners is that the communication
techniques such as role play, simulation or improvisation -especially for adults-
create a threatening and frustrated atmosphere for learners. Generally, children
willingly participate in the activity, but adults are embarrassed and afraid of
making mistakes. Adults need to make rehearsal before the activity, but in nature
of the role play, rehearsal cannot be applicable. Some learners even in their
mother tongue environment may have high psychological stress while interacting
with other people. This can be a serious problem in real life communication since
the same situation may be seen when the learners face to face with target culture
and language. Therefore, psychological barrier in front of the studying the activity
must be broken down with some warm-up activities. Preparation and presentation
of the warm-up activities in the classroom setting is important to form peaceful
classroom atmosphere. At the beginning of the lesson, through warm-up activities
learners should take message “this is only activity to provide using the language
in real life situations”. Ments (1983: 76) claims that before studying role play
techniques, the best way to break the ice and to mark the change for different type

of classroom activity, warm-up exercises should be used.
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Another reason behind the psychological stress of the learners may be “the
idea of making mistake”, especially for adult learners this is a serious problem.
Generally, children without thinking of “making mistakes™ want to participate in
the activity, on the other hand since their egos are still being shaped; “they are
more fragile than adults” (Brown 2001: 89). In order to overcome this situation,
teachers should delete the idea of making mistakes in students’ mind. Teachers
should utilize the following techniques in order to challenge such potential

barriers in front of the learning: They should

* help their students to laugh with each other at various
mistakes that they all make.

* be patient and supportive to build self-esteem, yet at
the same time be firm in their expectations of students.
* elicit as much oral participation as possible from
students, especially the quieter ones, to give them
plenty of opportunities for trying out (Brown 2001:
89).

Activities should address to students’ all five senses in order to be more
understandable and intuitive. As in all drama techniques, in role play, learners
participate in the activities in an “as if” or “fictional” way in order to supply
psychological security. Therefore, learners have to understand situations and roles
are clearly fictional through role playing. As is mentioned before, role play
reflects unexpected nature of language. Besides, using imaginative reality may be

more creative than using factual reality (Neelands 1984: 84-85). In this way,

classroom stress can decrease. Moreover, the activities are given through
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meaningful actions which refer to the language points that are being taught to let

learners feel themselves in security.

For this view, teachers have a serious responsibility in order to lower the
learners’ high affective filter. O’Neill and Lambert (1993: 18) state that in role
play activities both learners and teachers should “create and control the situation,

regulate the activity, define the roles, bind the group together”.

2.3.2. Lack of Motivation

Motivation is the one of the most important factor in foreign language
classes. It is a fact that well designed teaching program can be failed if the
students are not motivated to learn a foreign language. In a foreign language
classroom, all the students motivate to the course for different purposes, such as in
order to pass the exams, to understand target culture and cultural values, to use
four language skills effectively, to succeed in their job and so on. However the
students should motivate to improve their communication skills and structure of
target language and to transfer this knowledge into target language environment.
Therefore, motivation has a deep influence on the effectiveness of foreign
language learning. Generally, it is considered as extrinsic or intrinsic motivation.

In foreign language learning intrinsically motivation is taken into account since it
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enhance or maintain students’ intrinsic needs or interests. On the other hand, the
extrinsic motivation may work if students are under the control of the teacher.
Since in extrinsic motivation, students always need teacher’s control, especially
outside the classroom, learners do not internalize the language and do not create
his or her inner criteria in language learning. Maslow (1970 in Brown 1994: 156)
claims that “intrinsic motivation is superior to extrinsic motivation. According to
hierarchy of needs..., we are ultimately motivated to achieve ‘self-actualization’
once the basic physical, safety, and community needs are met. No matter what

extrinsic rewards are present or absent, we will strive self-esteem and fulfillment”.

As is mentioned above, motivation is typically examined “intrinsic and
extrinsic orientation of the learner”; on the other hand, “the studies of motivation
in second language acquisition often refer to the distinction between integrative
and instrumental orientations of the learner” (Brown 1994: 152). In instrumental
motivation learners learn the foreign language to reach their different instrumental
goals such as: getting promotion, reading occupational or scientific articles,
translation and so on. In integrative motivation learners wish to be a part of target
language culture and society. In fact, learner wants to integrate the target language
culture such as for marriage or immigration. All motivation types may be related
to one another, but we have to distinguish the intrinsic and extrinsic motivation

from Gardner’s integrative and instrumental motivation. Although some of the
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components of the intrinsic motivation may be similar to the integrative
motivation, some may not. According to Brown (1994: 157) “one could, for
highly developed intrinsic purposes, wish to learn a [foreign] language in order to
advance in a career or succeeding in an academic program. Likewise, one could
develop a positive affect toward the [EFL speakers] for extrinsic reasons, parental
reinforcement or teacher’s encouragements... . [Therefore, in EFL classes,
generally] intrinsic-extrinsic continuum in motivation is applicable”.
Consequently, while studying target language activities, in order to trigger
students’ communication skills and to encourage them to participate in the activity
or to help the learners to initiate the language knowledge or to internalize the
language for different purposes, it should be used communicative techniques such

as role play.

It is known that studying role play techniques is different from studying
conventional language teaching techniques in the classroom setting. Teacher is no
longer an authority figure and students are not silent audiences anymore. This
means that the classroom is learner-centered and also the learners’ needs and
interests must be taken into consideration in language learning activities. Before
studying activities, students should be motivated and feel themselves within
group. Activities in the role play are generally “let’s pretend” and intrinsically

motivated activities. Deci (1975: 23 cited in Brown 2001: 76) states that
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“intrinsically motivated activities are ones for which there is no apparent reward
except the activity itself. People seem to engage in the activities for their own
sake and not because they lead to an extrinsic reward”. Moreover, this kind of
activities supplies long term retention for learners because they learn the

language, and they willingly participate in the activity.

In a traditional class, learners think that they are not in risk of
communication, since the techniques that are used in classroom are mechanical
and artificial, even the thought of “creating their own reality and experience” in a
given situation which is close to the real world or “expressing themselves” by
using English as a foreign language, feel themselves in trouble and pressure. In
order to challenge this position, learners should be persuaded to be successful and
pleased at the end of the activity. They should be motivated intrinsically and
voluntarily as a child who watches a cartoon film on TV. By doing so, the
instructions should be given clearly and short, the limitation of the activity should
be drawn well, classroom equipment should be organized and arranged to the
activities and the language situation should meet the learners” own world and the
real world outside the classroom, finally the materials which will be used in the
classroom attract students attention and encourage them for opening their
windows to participate in the new language activities. O’Neill and Lambert

(1993:15) emphasize the importance of intrinsic learning in drama activities, and
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constitution of change or growth in understanding is more difficult to demonstrate
and assess. This situation can occur until the learners gain self-discipline and built

motivation or until they participate in the activity within integrity and thought.

Therefore, language teacher has a significant responsibility to motivate
and to encourage the learners for flexibility and creativity of thinking rather than
giving extrinsically rewards in classroom atmosphere (O’Neill and Lambert

1993: 21).

2.3.3. Choosing Right Subject and Materials

Choosing a right subject and materials is a vital step for preparing a
communicative activity as role play and simulation, since success of the activity
depends on using materials in appropriate time and with appropriate subject. For
permanent learning, teaching environment should be prepared before studying
activity and materials and subjects should serve the learners’ needs and immediate
interests. The techniques like role play, simulation, improvisation reflect real life
situations; the fact that the materials should be authentic and applicable for
classroom atmosphere is common belief. In a traditional classroom, a teacher
gives an ordinary lecture related to the subject and uses only blackboard and chalk

as materials. “They are very largely external to the learner, failing to involve the
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learner as a person in his own learning. They are rarely offer language which is
needed for some immediate objective. They still start out from grammatical form
rather than from appropriate use, even if this fact is often well-concealed” (1977:
17). In other words, the materials cannot be motivated learners intrinsically; and
they are prepared to improve the formal accuracy, not fluency. Since students are
not responsible from their own learning, they are stable and studying the subject
mechanically and traditionally. Role play includes dynamic activities, movable
chairs, visual aids, using paralinguistic features in order to supply active learners

and effective communication use.

The subject may be sometimes determined with both teacher and learners
if the level is appropriate. However, at lower levels, teacher should choose
appropriate subject for learners’ needs and interests, especially in ESP classes, the
teacher should prefer choosing subjects about learners’ occupation. In this view,
the unknown terms or vocabulary items teaching in the subject may lead to
problem for learners; therefore, the subject should be prepared according to terms

and vocabulary items in learners’ profession.

Neelands (1984: 44) offers a figure to give the relationship among the
teacher, learners and learning materials in drama and its components such as role

play, simulation, and improvisation...so on:
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lens

materials learner

teacher

Figure 4 Relationship Among the teacher, Learners and Learning Materials

in Drama (adapted from Neelands 1984: 4).

He also adds that while studying the drama and drama techniques,
“focusing lens” is providing a form which will act as for the learners considering
the materials beyond. Such a lens usually emerged from the some form of
dramatic activity that meets the learners to the learning materials. Choosing
subjects by addressing the learners’ interests lead to bring clear intention and
permanent learning. Besides, in this model teacher directs and helps to trigger
their motivation and challenge anxiety before starting the activity. This figure
shows that if an appropriate material and a subject through teacher’s guidance are
used, they help the learners to internalize the topic and the structure of target

language (Neelands 1984: 44).
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Since the appropriate material using influences on the success or failure of
the role play, they must be used in the appropriate time and in an appropriate way.
Firstly, the materials must make the subject both effective and durable. All the
materials should have a function or meet the teaching objectives. As an example,
before starting the activity in the first lesson, students must be given names cards,
“those name cards will help students remember who is who in the role play and by
that names they should address one another” (Golebiowska 1990: 13) and then
giving a role card for each individual student, the role cards contain identical
information known to individual participants only. Role cards and name cards are
necessary for all role plays, especially for beginning level students. Behind the
role cards, three rules must be written for all levels of students: “Don’t Show
Your Role-Card to Anyone, Don’t Reveal all the Information at Once, and Speak
English” (Golebiowska 1990: 13). Except for role and name cards, some colorful
brochures, real life photographs and overhead projectors, transparencies can be
attractive eye-catching materials for the students. Accordingly, each different
material serves different language teaching aim. At the beginning of the students
know what they will do, they are easily motivated for effective language use and

active classroom interaction.
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2.3.4. Placing Emphasis on “Play” Rather Than “Role”

People believe that in drama activities such as role play, simulation they
need performance and using these kinds of techniques at foreign language
classrooms is a very significant challenge for them. In fact, the aim is to learn
using language effectively in a real life situation and reflect reality in classroom
setting. In the activities, process is more important than product. It means that
learners use language in appropriate situations. They are not actors or actresses,
they are only language learners who will use English in natural language setting;
therefore, not acting the role but participating in the activity to interact with the
other learners in the group is more important. In the classroom all the learners
have functions, it means that there is no dominant character or a spectator; they all
have a role within the activity. Different from theatre, in role playing as in other
drama techniques, there is no need to memorize long text scripts, or demonstrate a
role performance. All the students have a chance to take place in a given situation
or interact with their friends. “Therefore, role play and the drama games can be
accepted as the activities that facilitate interactive studies among the learners of
EFL. These techniques serve for improving linguistic competence as well as
speaking skill including fluency”(Bertkin 1992: 74). Beyond performing, acting,
visual presentation of a manual text or any form of the theatre, role play provides

improving of learners’ individual realization and imagination against the
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unexpected real life situations. Nevertheless, the participants assess the attitude of
another person objectively by the help of feeling empathy, and also identify the
problem, try to find solutions to the problems by using their own experience and
background knowledge in real life and in English. Consequently, in the class each

different group of learner can reflect their own reality and different point of views.

2.3.5. Arrangement of the Classroom

As it is mentioned before, role play is one of the drama techniques;
therefore, in a traditional classroom setting, studying this kind of technique is very
difficult. For this reason, arrangement of classroom is another criterion in order to
reach successful outcome at the end of the activity. Since the drama is accepted as
rehearsal of real life “[d]rama can happen anywhere: in a lift, in a cupboard, on a
chair” (Linell, 1982: 17), on the other hand classroom drama has certain elements

that prepare ideal teaching space (Linell, 1982: 17).

First of all, there must be an ideal drama room, since role play can only be
studied in a drama class in which noise and crowd can be tolerated because of the
group and pair work activities. Besides, in a drama room or class there must be an
appropriate amount of space in order to study and act out the activity. Meanwhile,

the class should be distant from school hall not to break down the concentration of
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the learners. The space should be determined at the beginning of the sessions, if
the dimensions of the class are considered, in a large room, two arrangements may
be used, and one of them is gathering groups in to a corner or establishing a circle
pattern. Unless “control of space” has been accepted by all learners, the best thing

is not to start studying the activity (Neelands 1984:77).

Turkish Conventional classrooms are generally very crowded and desks
are arranged in traditional order. In this type of classroom, a space is a serious
problem. According to Neelands (1984), this problem may be solved by some

different arrangement ways. This figure below shows this idea:

XX X X X X X X X X X

X
X

X
X
X

T.
X
X X
X

X
X X X X XX X X xx X

Figure 5. An Example of Classroom Arrangements ( Neelands 1984: 78)
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The classroom can be easily organized for pair work or small-group work
activities than whole class or group work activities when the groups have defined

space to work in (Neelands, 1984: 77).

Wessels (1988: 22) describes some ways to arrange or organize the
physical environment in the classroom. Wessels states that a certain space should
be formed to study physical activities. This means that students have chance to get
up, move around, and deepen their creative power. As it is mentioned before in a
classroom which has traditional arrangement of desks, teacher should seat in front
of the room and should be dispensed with. On the other hand, Wessel (1988: 22-
23) suggests five different ways for classroom rearrangements in order to study

drama activities:

Teacher

L

Figure 6. Tables / desks and chairs stacked against walls (ready for use) with a
large space in the center. Appropriate for games, mimes, and dramatized play
readings.
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Q Teacher
& ;
/
Figure 7.: Horseshoe/semi-circular arrangement (chair
only). Appropriate for discussions followed by following
actions, pair and group work, plenary discussions, individual
performances, and certain role plays.
# N s Teacher

Figure 8.: Full circle (chairs only). Appropriate for many

games, simulation and role play. It is also good for seminar
presentations.

62
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Figure 9.: ‘Group seating’ for simulations and other group
activities (Teacher circulates from group to group).

O Teacher
Figure 10.: The horseshoe arrangements again, but this time

using desks is appropriate for most activities that also
require reading and writing.

AN

2.4. Using Role Play in ESP Classes

In ESP teaching, learners’ preparation in order to use the language

effectively and fluently is one of the problems. It is known that this preparation
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based on having knowledge of both grammar and vocabulary is related to the
profession needs of learners. The learners are centered of the learning situations in
ESP classes; therefore, nature of the ESP learner needs and goals should meet the
language learning curriculum. Robinson states that “the approach is particularly
effective in English for Specific Purposes (ESP) settings because it easily lends
itself to: a. authentic language use, b. a focus on language at the discourse rather
than sentence level, c. authentic tasks, d. learner centeredness, all characteristics

of ESP (in Sheppard and Stoller 1995:10)

In fact, where English is being learned with some vocational or
educational purpose the term ESP is kept in mind (Rivers 1978: 198). In ESP
classes courses are designed through the specific needs and interests of the
learners, especially, since the learners use the language in their specific
communication areas, at the end of the course they should know target language
knowledge rather than “phrase book English”. Widdowson (1984: 10-11 in Nunan
1999:154-5) states that an effective language performance depends on developing
learners’ communicative capacity in ESP classes. In addition that, in classroom
setting the learners should have chance in order to use the communication skills

effectively and to reach their specific professional or educational needs.
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“Most of the movement’s practitioners are teachers of adults, those
students whose needs are more readily identified within academic, occupational,
or professional settings” (Johns and Price-Machado 1999:43 in Celce-Murcia
2001:43). Therefore, some communicative techniques should be used in ESP
classes that learners’ interaction make easier in their real language areas.
Generally, drama and drama techniques are mostly preferred in ESP classes,
since they help learners to gain seif-confidence and lower the anxiety while
using the communicative competence. Role play is accepted as one of the
communicative technique, supplies big thinking and a significant challenge, if
we consider that the learners in ESP classes are usually adult learners. Teaching
English to children through role play is easier than that to adults since children
are not afraid of making mistakes or participating in the activity and also they do
not need to make rehearsal before the activity; but adults in both ESP and EFL
classes may not be volunteers to start the activity, they want to rehearse the play
before acting it out although they have necessarily background knowledge and

(professional or world) experience for doing the activity.

In order to meet the permanent learning before studying English in ESP
classes, a needs assessment test should be implemented and the outcome of the
test learners real language needs and professional needs should be determined.

After this process, the activity which will be studied in the class, should present
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learners’ language proficiency level taken into consideration. In curriculum
design of ESP classes, the activities should be given in parallel of above criteria
and overlap with content based design in order to reach natural communication
needs and usage of English inside or outside the classroom setting. It is known
that in content based design, learners’ needs in their subject matter and
improving the learners’ language skills knowledge are intertwined with each
other. The subjects are presented in a logical and sequential order to support the
increasing skill knowledge of the learners. If the role play technique is studied in
this design, especially necessarily technical terms and situations connected with
learners” own occupation are sprinkled in the activity; real language use in their

own field outside the class is stored in their brain.

Teaching foreign language structure may not be an easy process not only
in the language classes which is learnt English for General Purposes, but also in
the ESP classes, because of the fact that this process requires creating a
simultaneity between the activity which will be presented and the structure which
will be taught. For this view, designing an ESP curriculum, the activities in the
course should include learners’ specific or professional needs, appropriate
language proficiency at lexical, syntactic, semantic, and discourse level and
integrated skill learning. For actual classroom practice, structure teaching should

contain communicative techniques, and the professional experience should be
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gain in ESP classes before the first meeting in real occupational areas. Acceptable
classroom atmosphere can only be supplied by making clear the structure which
will be taught through suitable language materials (such as, real objects,
photographs, films, videos, authentic texts, audio-cassettes, multimedia,
newspapers, so on), communicative techniques in drama (such as, role play,

simulation, improvisation) that revive the spirit of the classroom.

All dramatic experiences help the learners to improve their own linguistic
and social competence in target language and also to build up the permanent
knowledge in real usage of language and structural necessity in the formal
situation. Meanwhile, drama techniques focus on learning language skills in an
integrated way, since in the activity it cannot be isolated from each other as in real
life situations. It is a fact that in real occupational areas a secretary while writing a
business letter, s/he should be proficient any other language skills and should
know which structure is used in which situation, or while a receptionist is
booking; s/he should use all language skills effectively since s/he has to use them
simultaneously in working place. The structures should be taught to reply the
learner’s occupation, or possible expression (jargons or register) which will be
preferred in their future or current careers. Therefore, teacher should not be part of
the activity, he supports democratic atmosphere, trigger the learners’ creativity

and imaginatively, using correct forms in correct situations. By doing so,
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instructions should be given clearly, short and before the activity teacher should
be sure that the learners assimilate the structure and are ready to participate in the
activity. The choices for structure in dramatic experience can be summarized as
follows:

1. Basic structure-one person engaging another.

2. Teacher dictates role for listener as friend, etc. but

does not specify attitude.

3. Crude resistance to idea from listener.

4. Sophisticated, neutral questioning by listener.

5. Teacher warns beforehand that reporting back has to

be accurate (extrinsic) (Bolton 1984: 85).

In fact, as is mentioned before, teaching a foreign language structure and
culture is a big challenge for language learners in ESP classes, since generally in
these classes; learners come to the class with the specific ideas and interests.
Besides, they adorn some experience and necessarily background knowledge in
both their first language and their occupation. This situation brings some
advantages and disadvantages to the learners. When learners are proficient at their
occupation and aware of the technical terms of their field, teaching English to
them may not be serious problem. On the other hand, these learning may provide
traditional comparative studies with knowledge in the mother tongue and
knowledge in the target language or some authentic materials and some

communication techniques may be used in order to trigger their schemata, to keep

their attention alive and to store the new language knowledge about their
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professions in their mind connected with their language learning progresses. The
topics and materials which are given learners should address to the learners’ inner
world, and also support their language aims in their field. That’s why; there
should be sequence in the presentation of the topics and a relation with the topics
which will be taught. Cunningsworth (1989: 25) states that

...the speed with which the student progresses, how
much the new materials is introduced in a given number
of hours, how close together or how far apart new
grammatical structures are in relation to each other, how
much new vocabulary is introduced in each unit and so
on. What is very important here is amount of practice
material provided, in the form of exercises and other
activities such as open dialogues and role-plays, after
one new language item has been presented and before
the next one is introduced.
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CHAPTER I11.
METHOD

3.1. Methodology

This study aims at investigating whether teaching English to the students
in the Department of Tourism and Hotel Management Department Students at
OMU through role play techniques provide more effective way of communication
when compared to teaching English to the students in the Department of Tourism
and Hotel Management Department Students at OMU by using traditional

language teaching techniques.

In this experimental research the participants includes in forty-nine first
and second year students in the Department of Tourism and Hotel Management at
OMU. One of them is first year, and the other one is second year. Second year
students have been assigned as the pilot group. The pilot group consists of 21
students and with this group some role play techniques have been studied. The
other students, first year students have been assigned as the control group. The
students in the control group are 21 and have been exposed to the traditional

language teaching techniques.

The students have been learning English since the Vocational English

Courses in high school (for about three years). Meanwhile, during training period
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in high school and at university they have a chance to be exposed and use the
language as apprenticeship. On the other hand, in the department, some students
do not have enough vocational or experimental information both in English and in

Turkish, because they have graduated from State high schools.

At the beginning of the study, a proficiency test (See Appendix XII) of
one-hundred multiple choice questions which are about grammar, vocabulary,
translation and reading comprehension has been given to both the first and second
year students in order to determine their proficiency level. Meanwhile, in the test,
all the teaching points of course syllabus have been tested, thus it is assumed that
the test is appropriate for the students. However, as a result of the tests, the
proficiency level of both the first and second year students have become lower
and called false-beginner. The experiment has taken throughout fall term in 2003-
2004. While communicative techniques have been given, the pilot group in each
English lesson, the traditional teaching techniques have been used in the control

group.

In the pilot group, fifteen communicative role play activities have been
used according to the students’ proficiency levels. Firstly, some dialogues have
been created related to the tourism. While preparing the dialogues, teaching points

of the course and necessary technical terms in tourism sector have been taken into
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account. Besides, before studying activities, students have chosen their roles from
the role cards, and acted out the dialogue by using role cards. Throughout the
activities, some colorful cartoons, posters, real objects, brochures, paper slips
have been used in order to provide more permanent learning and effective
communication. Moreover, during the activities, students have been asked to walk
around the class and talk about their roles, and they have been also asked to touch
the materials, to drink, eat, smell in a restaurant; book a room or listen to a
complaint and try to solve the problem at a hotel as in real life. The same

dialogues and texts have been given to the control group in traditional way.

When we discuss the framework constraints of role la techniques, we may
say that activities in practice consist of a mixture of all six types in varying
degrees. For the first activities, (for function, authority and power) roles are given
to students such as receptionist, guest, travel agent or waiter; and this establishes
their positions within the structure and their relation to others. As in objectives,
motives and traits types, roles are defined not in terms of the status or position of
students, but objectives which have been set for them such as “...your role as a
travel agent is to reject paying money back (Appendix IX)”. In one of the role
playing, students have used two cubes (Appendix VIII) in order to determine
where role play takes place or using real life objects such as menus, cooks’ hat or

even the brochures of the hotels attract students’ attention on the context f
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restaurant or travel agency and trigger their background knowledge; thus,
background and context have been determined through some materials. All the
activities have been prepared according to students’ skills and abilities (their
background knowledge, work experiences in tourism sector). In this case the
information which the students put into role playing come from their own
experience or imagination as in one of the role play activities, students prepare
their own menu and create a dialogue in a restaurant (Appendix XI) “You are
going to prepare a menu for the customers”. Social expectations are one of the
important criteria in tourism sector, roles are defined as in real life is by the
expectations of role-title produces in others. In the role playing, students choose
their role as “Waiter, Peter, Anna, Miss Weller or Mr. Hover”. In one of the role
playing, personality traits type have been used as an example, “You are a
businessman. You always wear a tie. While you are walking, you are limping.
You are a well educated person. You can speak three languages fluently. You are
intellectual. You always carry a pipe and tobacco” (Appendix XIII). This type of
description gives great freedom, but students have to know all the words and
structures in the context. Studying with all six types of role play provides a natural
language setting in the classroom, reflect different types of rules of role playing

and help students to improve their real life communication skills.
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After studying whole activities, both control and pilot group have been
given a fifty-question-multiple choice test of role play (See Appendix XVI) about
the topics studied throughout the fall term. Then two exams (See Appendix XIV
and XV) to determine the first and second year students’ proficiency level in
writing skill have been given, in which students complete the dialogues first,
through dictation, and by using their own ideas. At the end of the term, the

students in both control and pilot groups have been given a proficiency test.

3.2. Instructional Procedure

The physical environment of classroom is important in drama classrooms.
There should be non-threatening and flexible atmosphere to study the activities.
Students should have a chance to walk around the class; therefore, in the
classroom there should be enough space to act out the dialogue or perform the
action. Wessels (1988: 22) points out “[iJt should be easy to create space for
physical activity in the classroom. This is very first condition, as the students will

often be required to get up and move around the room”.

The classroom of the pilot group is appropriate for pairwork and

groupwork and using real life materials in the role play activities. Students are
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given a chance to walk around in classroom, changing their seats which are

movable.

Sessions with control group have been studied in a traditional classroom
setting. Their seats are also movable, but since we have used traditional language
teaching techniques such as, dictation, translation of written texts or dialogues and
in these techniques the learners must be passive-participants, no need to
interaction among the learners and teacher. Since role play is one of the drama
techniques, all these features mentioned above are necessary for studying role

play techniques.

Before studying role play activities, students should be motivated
intrinsically, and they should overcome their fear and anxiety. As is mentioned
before, one of the particular features of role play technique everybody has a
chance to use the language and language skills; there are not audiences or hearers.
While performing or rehearsing the activity in a target language, the students’
self-confidence and self-esteem will be triggered and improved. Thus, they will be
highly motivated in order to acquire the target language. Additionally, since the
role play is a learner-centre drama technique, students involve in the action, feel
themselves taking a part in the play and using their language skills

communicatively without teacher’ authority or direction. According to Wessels
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(1988: 15), «“...the use of drama involves the formation of relationships and the
breaking down of the barriers between teacher and student; ...[meanwhile]
learners should be permitted to take responsibility for their own learning in such a
way that the teacher can take less dominant role in the classroom without losing

the respect of the class or losing control™.

During classroom activities in pilot group, role play techniques have
helped students to encourage themselves while learning by doing. Everybody has
participated in the activities and even embarrassed students have enjoyed their
performance. In fact, they have been happy to see their own success or their own
learning. Richard (1972) states that “...we do what everyone who teaches English
really hopes to do- that is, to have the students learn by doing. We have fun, and
students learn by doing,...and will get great joy out of performing. ...You will
have given students a taste of success, which is so important for everyone. So,
through [role play], English becomes a living experience of communication” (in
Wessels 1988: 13). Accordingly, the thought of “success” in the role play
techniques has increased the demands and motivation of the students in the pilot
group. They imply that role play is an enjoyable activity, and it is a kind of game
to provide learning by living and doing. Since traditional teaching techniques have
been used in the control group, there is no psychologically effect of the technique

on the students.
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Organizing and giving the situations during the learning process are based
on the rules of role play. In the pilot group, while creating the situations,
handouts, brochures and different sources have been used. Firstly, students’
textbook Five Star English (1987), some brochures of hotels, Drama with
Children (1999), Drama (1988) Basic Business Reole Plays (1998) Young
Learners (1993), Role Play (1988) have been used in the activities. The topics
have been chosen from different fields of the tourism sector. Related situations
have been developed in travel agency, at the hotels and in a restaurant. Students in
the pilot group step by step learn what to do when they meet an unexpected
situation or a problem or complain in reception, travel agency or restaurant. In the
control group the same situations have been studied through traditional language
teaching techniques. They have only listened to, read, and translated the dialogues
or written text. They have not been asked to perform the dialogues, use the
necessary materials in reading the dialogues. The control group has used English
Builder (2003) as a textbook, but they have studied the same teaching points with
the experimental group. Therefore, in terms of teaching points, there is no
difference between control and pilot group. With regard to the situations and
written texts, the difference lies in the use of role play techniques in the pilot
group. The dialogues and situations used in this study have been given in

Appendices.
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In the pilot group, since the students are false-beginners, at the beginning
of the activity highly controlled and structured dialogues have been used. The
situations and the structures in the dialogues appeal to the students’ age, interests
and demands of their profession. Laddousse (1988: 11) asserts that “...it is a good
idea to take into account of the fact that students in any class are more or less
inhibited during the first role play activities. This can be done very simply by
providing role plays that are task-based”. Therefore, at the beginning level in
order to decrease their anxiety and to increase their motivation, highly controlled
and structured activities have been studied though role play and students’ choices
have been taken into account in classroom activities. Some colorful cards have
been given to the students, so that the students can read their roles. At first
moment, even they have ‘role cards’, some students have not a desire to act out
the dialogue in front of the class. Nevertheless, after they have experienced once,
they have liked the activity and they have wanted to try it out again. Step by step,
they have started using their own utterances while performing the dialogues or
situations, using appropriate expression for an unexpected situation, and they have
learnt how to solve problems, in these situations finally how to create their own

dialogues.

The situations at a hotel in Samsun have been studied in two hours to

appeal to the students’ needs and interests or to trigger their schemata, and to
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teach some technical terms of the hotel facilities (See Appendix 1). For this
reason, the names of the hotels in Samsun have been investigated, and then the
pictures of four well-known hotels that have different features and conditions
have been stuck onto the wall of the classroom (See Appendix I-C). Brochures of
the hotels were given to the students and before the features of the hotels have
been introduced, they have looked at the features and tried to guess which one is
the best hotel. They have tried to compare and contrast the features of the hotels
via the pictures of the hotels on the walls. Meanwhile, students have taken some
handouts that contain the general features of the four hotels in Samsun. They have
been given with some missing parts in the hotel features (Appendix 1-B). A text
about the facilities of the hotels has been read and students have filled in the
blanks through dictation. At the end of the activity, they have prepared a short
dialogue between a travel agent in Samsun and a customer from another city or
country. They have tried to give the features or facilities of two hotels in Samsun.
After studying four or five dialogues with different groups, we have discussed the

activities and what we will do for the next meeting.

The colorful handouts and the pictures or brochures of the hotels in the
first activity have supported the technique and permanent language learning.
While acting out the dialogue, they have remembered most of the vocabulary

items through looking at the pictures or brochures; especially using the brochures
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of the hotels has helped the students to feel themselves as a real travel agent or a
real customer. Nevertheless, at the very beginning, they have a high stress and
embarrassment in front of the class, but the visuals, brochures and handouts have
positively reinforced and motivated them. Meanwhile, when they are reminded
that their performance will be of no important, they have focused on the

production and communicatively foreign language use.

The same activity has been studied in the control group through the
traditional language teaching techniques. Any visual aids, brochures or the charts
of the hotels have not been given. They have only read the text and learnt the
unknown words in the text although the students in the control group have wanted
to study the activity as in the pilot group, looking at the brochures of the hotels
and performing an action between the travel agent and customer. After reading the
features of the hotels, they have compared the hotels, and also some students have
prepared dialogues among the travel agent and customers. The reasons why they
cannot study role play techniques as in the pilot group have been explained. They

have understood that they cannot study the activities in the same way.

The steps of a customer in the tourism sector have been taken into
consideration; the following activity has been prepared for the enquiry and

reservation procedures of the customer. A dialogue has been presented to the
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students. The dialogue (See Appendix II) reflects a simple inquiry of the four
hotels studied in the previous course. There are two people in the dialogue, one of
them is customer; other is a travel agent. Two situation cards and two role cards
are prepared for the students in the pilot group since they are false-beginners.
Before taking the role cards, students have chosen their roles and then they have
learnt the situation related to their roles. After they have understood the situation,
they have found a partner and studied the dialogue as a customer and a travel
agent. The classroom has been decorated for the activity, the desks have been
removed and more relax and comfortable atmosphere has been set up. Pairs have
read the dialogue from their role cards and tried to act out; some students have
made some grammatical or pronunciation errors, since they have used their own
decisions. All the mistakes of the pairs have been corrected after the last pair has
completed the dialogue. Then they have completed a table (Appendix II-A) which
has some missing parts about the features of the hotels. They have been asked to
listen to their friends’ dialogue carefully, since they have not been given a chance
to look at the role or situation cards of their friends. At the end of role playing,
these students have read and completed the missing parts; and corrected their
mistakes immediately. However, the aim of the role play technique is to provide
the effective communication and mutual understanding between the foreign
language students, except for filling in the blanks procedure, students’ mistakes

have not been immediately corrected. If the mistakes had been corrected at once,
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students could have forgotten what they would say. Therefore, they like the
activity; they have made a kind of “let’s pretend activity” (Holden 1981) and no

one has interfered in them.

The following role play activity resembles to the previous one, but at this
time the events take place at a hotel reception (See Appendix II). There is a client
who has a problem: the client calls the receptionist. She tells that she has phoned
the reception, but she has not found anybody there. She says that air conditioner is
out of order and she is cold. She wants to change her room. She is very angry. The
receptionist tries to find a suitable room for her. In this dialogue students have
learnt new words in the tourism sector, such as client, porter key card, vacant
room, air-conditioner; and comparative and superlative forms of some adjectives.
Additionally, before acting out the dialogue, each pair has discussed the situation
and has learnt what to do when they meet such situations, if they were clients or
receptionists to solve the problem. Nevertheless, they have a difficulty while they
are performing the action, especially the client’s role. They have tried to reflect
the mood of the client. As a client, they have pretended to be angry, but they have
failed. They have been asked to speak fluently and correctly, they have avoided
making mistakes and presenting good performance. But they have had some
pronunciation errors. The errors have been corrected through “Hangman” play

which is a kind of a check of the vocabulary items they have learnt in the previous
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lesson. Some students have made a sound of the telephone ring while taking role
in the dialogue, in order to be more believable and attractive, some students have
sneezed. Some students have excluded some parts of the dialogue, since they have
forgotten the long lines of the dialogue, they have wanted to change their rooms
without any long explanations or complaints and the receptionist has accepted this
demand at once. They have enjoyed this activity; mostly they have not wanted to
finish the lesson, since they are so happy to use their own utterances or to be
responsible for their own learning. In control group the same dialogue has been
studied, the dialogue has been read and translated from English into Turkish.
Generally, they are unwilling to be a part of the activity, since their all behavior
has been directed by the teacher and the lesson has been studied through the

traditional language teaching techniques.

In the fourth activity, students have been given a reservation list (See
Appendix IV A), a pen and a reservation notebook and a notice of a meeting at a
hotel. The events take place again at the hotel reception (See Appendix IV). There
is a reservation problem. In this dialogue students have learnt new words such as,
“chance” guest, advanced reservation, available room, to book; even the name of
their job Tourism and Hotel Management, meeting and they are able to remember
the words studied in the previous course such as, vacant room or angry. In this

activity these vocabulary items have been used in the role play activity; they have
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understood the logic of the activity and they have tried to use the materials more
effectively, using four language skills listening, speaking, reading and writing,
Accordingly, they are aware of what they have done and learnt. The control group
students get bored and some of the students have suggested using new and more
communicative language techniques. They have been willing to discuss about the
situation, but these suggestions have been rejected with the plausible reasons in

the control group.

After the activities have been studied about the hotel reception or lobby,
students have been asked to study a dialogue of two scenes (See Appendix V).
Role play activities have been prepared along with the units in their books. This
role play activity has been studied for two weeks; the first scene of the dialogue
has been studied one week and the following week the second scene has been
studied. In the role play, there is a problem in the guest’s health and she calls the
reception, explaining her illness. The receptionist is listening to her symptoms and
has tried to find the hotel private doctor. Students have learnt some necessary
terms that can be used in that type of situation, for instance, ‘to feel ill and weak’
or to feel sick at someone’s stomach, private doctor, urgent situation or
symptoms, someone’s fever go up’; they have used these words while acting out
the given dialogue and also their own dialogues. They have learnt how to talk or

answer an urgent call.
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The following activity is again about one of the hotel service. The
receptionist has to take notes about the guest’s demands (See Appendix VII).
Receptionist has to write guest’s demands carefully and correctly. It is written in
spoken English as in a real life conversation. Additionally, students have a chance
to use four language skills in listening to and talking to each other, and take a note
and read it. Before the activity, the students who have acted out the receptionist’s
part have taken a small notebook in order to write guest’s demands. After
completing the activity, students have given the notebooks back and the general
spelling errors have been corrected together. At the end of the activity, students
have created their own dialogue as a receptionist and guest. When they have
created their own dialogue, they have felt more secure and volunteered to
participate in the activity. In their own activity, they have not made the same

errors, since the general errors were corrected before the activity.

The last activity about the hotel service is similar to the previous ones (See
Appendix VII). At this time, a guest wants to use the laundry service of the hotel
and therefore he calls the reception and learns the appropriate time for him.
Besides, the guest learns that he can cash his travel checks at the hotel and can use
the hotel taxi service. Students learn some new words about the hotel services,

such as garment, laundry service, travel checks (in American English) /cheques
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(in British English), suits, hotel taxi service, ironing... and so on. After studying
the dialogue, students form a new dialogue. They use all the vocabulary items and
forms that they have learnt previous weeks. By this way, both their vocabulary

and structure knowledge have been tested.

Throughout the six weeks as a material, only role cards have been used,
but on the seventh week they started to use different activities and materials
except for the role cards. In this technique, learners have used cubes as dice to set
up a completely random role play situation (See Appendix VIII). The class has
been divided into pairs, or groups of three or four. One student in each group rolls
the “place” cube to determine where the role play will take place. Each student in
turn then rolls the “character” cube, to establish which character he or she will
play. The groups have improvised a conversation with characters in the specified
place, and built up a situation (Laddousse 1988: 27 adapted from Gillian Porter
Laddousse book Role Play). In fact, it is prepared for children, but the character
and place cubes have been adapted for the tourism and hotel management
students. At the beginning of the activity, each student has wanted to be a group
leader and to roll the cubes like a child, and then every student in the classroom
has been asked to form a group of three or four students and choose a group
leader. Then each group has determined their characters and places by rolling

their cubes. This is enjoyable procedure for them. On the other hand, some
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students have wanted to change their roles and places since there is no
relationship between their roles and the role play which is taken place. However,
it has been reminded that when they start the tourism sector, they may face to face
with this kind of unexpected situation; the activity will be helpful for challenging
“unexpected nature” of language. Accordingly, students have improvised the
activity; they have thought about what they can do and have tried to act out the

dialogue in front of the classroom.

The next lesson, the students have tried to guess the end of a situation (See
Appendix IX). Before starting the activity, they have taken some brochures of
hotels and tried to complete the missing parts on these brochures with some
facilities or features of the hotel. They have read facilities of their hotel and
written them on the blackboard. The classroom has been divided into groups of
three or four. On the board, each group leader has stood up and written the
facilities of their hotel. After doing this activity, the situation has been read in the
classroom, the students have tried to understand the situation. Then they have
been asked to create their own dialogues for the similar situation by using their
own brochures. They have performed the last scene of the dialogue. The given
results and students’ endings have been stuck on the blackboard. Since this is a
group work activity, one student acts out the travel agent, and the others play the

guests. Students have learnt most new words; for instance, undrinkable free wine,
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low-price, family chalets, quarrelling, to refund the money or to pay the money
back... and so on. Students have a chance to choose their own ending. Students
have tried brainstorming in order to prepare their own dialogues and improvised
the activity. Using real life objects like hotel brochures or money as refund has
increased the credibility and reality of the situation. Accordingly, students have

been pleased with forming their own brochures and dialogues.

Brainstorming game has been studied after guessing game (Apeendix X).
It is again a kind of group work activity. Students have been given some colorful
papers and wanted them to write their roles on these papers. In fact, there is no
difference between guessing game and brainstorming game since in each group,
students have to find a best alternative solution from the given results. Each group
has chosen and presented their solutions. The male students have been reluctant to
play the role of “boy friend”; they have said that they have not been accustomed
to behaving in this way. For this reason, it has been reminded that it is only an
imaginary situation and in real life they can have this kind of problem, they have
learnt what to do, what the possible reasons can be. After role taking, students
have thought that it is a useful activity and they have enjoyed, especially female
students have enjoyed acting out the dialogue. The possible endings have been

stuck on the blackboard, each group has chosen a different one, and different
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dialogues for the same situation have been developed. Each group has learnt most
of new words from one another and the cue words which can be used have been
given to the students after choosing the endings. At the end of the activity, the
students have discussed their endings and what they can do if they have had this
kind of problem. In both guessing game and brainstorming activity, students have
used role play, simulation and improvisation together. While they are talking for
the boy or girl, they have played another person; while trying to solve the
problem, they have studied a kind of simulation activity; while creating their own
ending, they have improvised the situation. They have never needed the rehearsal
before acting out the dialogue; they have tried to speak in target language making
mistakes, since the aim is to create an effective communication and mutual

interaction 1n classroom environment.

The restaurants are important places in tourism sector. Therefore, the
situations have been created as a groupwork activity at a restaurant. In this role
play, students have been asked to prepare their own menu and to present a
dialogue in a restaurant. The dialogue and the menu (See Appendix 11) can be
given to the students as a sample. Each group has acted out their own menus (See
Appendix 11 A) and dialogues; therefore, it is important that they should not look
at their friends’ menus (Phillips 1993: 58-59). In this activity and the following
activity, the real life materials and objects have been brought to the classroom

such as plastic dishes, spoons, knives, forks, glasses and curly green cartoons as
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lettuce and small red colored papers as tomatoes, and the pictures of pizza and
steaks and so on. Each group has taken colorful papers to write the name of their
restaurants. In a limited time they have prepared the classroom for the activity,
small restaurants have been decorated in the classroom. The waiter or waitress has
greeted the customers and has given the menus to the customers. They have been
highly motivated and they have not wanted to finish the activity. Since a messy
and noisy atmosphere has taken place in the classroom, the activity has been
completed as soon as possible. On the other hand, in each group, students have
tried to correct their friends’ errors; each member has a function in the dialogue.
They both laugh at and learn new language items. They have been ready to study

the next activity.

The next activity has taken place at a restaurant (See Appendix XII). The
name of the restaurant is Five Star Restaurant. In this role play, the students have
taken the parts of customers, waiters, waitresses, and the cooks. Each student has
had a slip (See Appendix XII-A) with some specific information about their
characters or some extra information about the characters’ personalities. The aim
of customers is to get the meal they have wanted, and the aim of waiters or
waitresses is to get tips by giving a good service. All the students have prepared
their own menu cards and the food and then role play has started. After dividing

the class into customers, waiters / waitresses, and cooks, each student has chosen
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their role slips and they have been asked whether they have understood what to do
or not. The students have tried to mark who says what. Moreover, the classroom
has been arranged as a restaurant. It is necessary to build up a dining area and a
kitchen. The cooks have to go to the kitchen, the customers have to wait at the
door, and the waiters or waitresses have to stand around the tables. As in the
previous activity, students have taken real life objects and some colorful
materials--each cook has some paper plates and the picture of dishes that the
students have prepared: not all the cooks would have all the dishes. Waiters or
waitresses have menus and notebooks and pens to write the customers’ orders,
white hats for the cooks. The role play has started by acting as the head waiter and
showing the customers their tables. While studying the activity, students have
used their own utterances, once they have forgotten their roles. When most of the
customers pay their bills, the role play has ended. Finally, students have found out
which waiter received the most tips. The students have been asked to reflect on
their work and to tell the class what they will do well and where they could

improve (adapted from Phillips 1999: 117-118).

In the last activity, the situations have ended where it has begun. The topic
is the hotel reception again. This activity is about a criminal event at a hotel (See
Appendix XIII). There are lots of characters in the activity. Four guests as

defendant, two of them were guilty, one receptionist, one bellboy as eye-witness,
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a detective and a guest as a victim. Some real objects have been brought to the
classroom; students have pulled out some role cards, and read their cards, and the
money and the jewelry, green hat and a pink polar jacket, lipstick, lighter, a tie, a
pipe and tobacco, a pocket of cigarette, a stick, flight ticket to Mexico have been
presented to the students. They have chosen the necessary objects related to their
roles. All the students in the group have listened to the eye-witness and have tried
to guess who the burglars can be. Wondering the identity of the burglars, each
student has wanted to be a detective. When they choose the necessary objects
related to their roles, they have understood who the burglars can be. Before the
bellboy describes the physical appearance of the burglars, the students have
received the equipments and tried the materials on. After they have read their
roles and they have chosen necessary materials for their roles, the identity of the
burglars have been understood. The students think that the activity is amazing and

interesting for them.

Generally, the role play techniques have been studied appropriately in the
pilot group with respect to the given principles in the sources. Throughout the role
plays in this study, the principles of the role play techniques have been taken into
consideration. At the beginning, students’ stress and fear have been challenged by
the help of the warm up activities. The next step, the idea of the “Learning by

doing” or “Studying Let’s pretending activities” has lowered their anxiety level.
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They have never been afraid of speaking English in front of the class or laughing
at their own mistakes. They have felt themselves an important part of the activity.
All the students have been member of the groups and have a function, no one is

the spectacular, and they have used the language as in the real language situations.

Secondly, the students have used their mimes, gestures and bodies in order
to communicate with their partners or friends in their groups. Sometimes, using
paralinguistic features has increased the comprehension of the situation and has
provided permanent language learning; especially using paralinguistic features
with the language materials prevent them from forgetting the subject matter

immediately. This has a vacuum effect while studying the techniques.

Since learning a foreign language means learning its culture and national
values, the students have learnt the cultural aspects and values of the target
language. When they meet the target culture of language in the tourism sector,

they are supposed to know what they will do.

In real life communication, people use four language skills in an integrated
way. Throughout the role playing, students use their language skills together.
However, in order to understand development in students’ language skills, some

examinations have been given. One of them is on role playing and other is about
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their writing skills. In the first examination, students’ structure and vocabulary
knowledge has been tested. In the writing skills examinations, students have tried
to fill in the blanks of a dialogue (See Appendix XVI) through researcher’s
dictation first and then they have been given a second writing examination (See
Appendix XV) in which they have been asked to complete the blanks with their

own responds. These exams have been given to both groups

Last, but not least, through role play techniques the students have learnt
and used the language more effectively in real life communication areas. In the
tourism sector, oral and written communication are so important, these techniques
are said to be more helpful as four language skills are to be used in an integrated

way.
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CHAPTER 1V

EVALUATION OF FINDINGS AND DISCUSSION

4.1. Overview of the Study

The aim of the study is to investigate whether using role play techniques in
teaching English to the false beginner students in the Department of Tourism and
Hotel Management at OMU has some effective contributions to effective
language use as compared with the traditional English teaching techniques in the

same department.

Basically, whereas some role play techniques have been used in ESP
(English for Specific Purposes) courses of second year tourism and Hotel
Management department, traditional language teaching techniques have been used
in the control group. As is afore-mentioned, in order to determine the students’
level of proficiency in English at the beginning of the study, a proficiency test has
been given to the students in both of the groups at the beginning of the study.
Moreover, at the end of the study, the students both in the pilot and the control
group have been given the same proficiency test in order to measure the effect of
the role play techniques as compared to the traditional techniques. Both groups

have been given an examination after each technique to check their



96

comprehension of texts and structures. Then two writing skills exams have been
prepared in accordance with topics in the students’ book Five Star English (1987)

and Ann Baker’s book Sheep or Ship (1992).

In the final courses, both the pilot group and control group have been
given the same texts or dialogues to work on. Accordingly, in the control group
activities, authentic materials or real objects have not been used. After completing
all the activities, students have been given a multiple choice test to examine to
what extent the students in both groups are successful. Meanwhile, two writing
exams have been given to both groups in order to determine the differences
between their first language proficiency level and language proficiency level after

studying the role play techniques.

4.2. Evaluation of the Test Results

The pre- and post-tests, role plays and writing skills test results of the pilot
and the control group have been analyzed and compared by calculating mean
scores, standard SPSS, a statistical analysis program. Via the t-test applied to the
two groups’ pre and post-test scores, the mean scores for these two groups have
been compared. Accordingly, it has been discussed whether the mean scores of

the post-test results, the test of role plays and the scores of exams on two writing
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skills for the control and the pilot group are significantly different from each
other.

In the t-test applied to the test given at the beginning of the study a two-
tailed test of significance has been used to determine the students’ level of
language proficiency and language use in tourism sector. According to the test
results, the students in both groups are at the same level of English proficiency.
The t-test has been applied to each of different test items given to the students.
The statistical results of the different types of the tests given throughout the study

are as follows:

Table 1: Statistical Analysis of the Pre-test at the Beginning of the

Study
Group Statistics
Group N Mean Std. Deviation Std. Error
Mean

Data  Control Group | 21 30,3810 14,2354 3,1064

Pilot Group 21| 23,0000 7,2870 1,5901

The two-tailed P | Alpha Level a Statistical Significance
< value
3 5 2,115 a =0,04 P=2,115> 0,04
NLA

In Table 1, the statistical analyses of the test scores of the students in the
pilot group and control group at the beginning of the study have been given. There

are 21 students in both groups. In Tablel, the mean scores for both of the groups,
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standard deviations and standard errors of the means for both of the groups have

been al

so given.

The critical significance (alpha level “a”) of the t-test is 0, 04. As Table 1

illustrates, the t-test applied to the test scores of the control and pilot group

indicates the p value 2,115 (p= 2,115 > 0, 04) at the 0, 04 level of significance.

95% of it means that there is not statistically significant difference between the

pilot and the control group in accordance with the test results given at the

beginning of the study. Based on the outcome of this test, it has been determined

that students in the control and pilot groups are said to be at nearly the same level

of English language proficiency. They are all said to be false beginners.

Table 2: Statistical Analysis of the Role Play

Group Statistics
Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 24,5714 13,3288 2,9086
Pilot Group 21 50,7619 17,0936 3,7301
The one-tailed P Alpha Level a Statistical significance
- = value
8 § -5,537 @ = 0,000 p=-5,537<0,000

Since the obtained p value, p=-5,537 is not greater than the critical alpha

level, difference between the means of the two groups is considered to be

statistically significant in the role play test. The statistical test results show that
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students in the pilot group are more successful than those in the control group.
The results show that teaching English through some role play techniques can be
the most effective way to enhance students’ communicative competence in the
department of Tourism and Hotel Management at OMU.

Table 3: Statistical Analysis of the Writing Skills Exam I

Group Statistics
Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 44,2857 29,6970 6,4804
Pilot Group 21 64,1905 26,8470 5,8585
The one-tailed P Alpha Level @ Statistical significance
& value
Z 22278 a =0,003 =-2,278<0,003
-

Since the p value p=-2,278<0,003 is not greater than the critical alpha
level, the difference between the means of the two groups is considered to be
statistically significant in the writing skills exam. Although the exam based on
simple dictation, students in the control group cannot be so successful as the
students in the pilot group according to the statistical analysis of the first writing

skills exam.
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Table 4: Statistical Analysis of the Writing Skills Exam II

Group Statistics
Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 48,0000 35,3327 7,7102
Pilot Group 21 78,7143 25,1796 5,4946

The one-tailed P | Alpha Levela Statistical significance
o 2| value
3 g -3,244 a =0,000 p= -3,244<0,000
- =

Since the obtained p value p=-3,244<0,000 is not greater than the critical

alpha level, the difference between the means of the two groups is considered to

be statistically significant in the second writing skills exam. It has been found that

the experimental group is more successful in writing skills in the target language

situations and free interactions than the control group.

The statistical results of the two exams of the writing skills show that

students in the pilot group have achieved to use their foreign language skills more

effectively, and teaching foreign language skills by traditional language teaching

techniques do not enhance students’ writing skills.
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Table 5: Statistical Analysis of the Writing Skills Exam I and II of the

Control Group
Group Statistics for the Control Group
Group N | Mean Std. Std. Error
Deviation Mean

Data Control Group (Writing Exam I) | 21 | 44,2857 | 29,6970 6,4804
Control Group (Writing Exam II) | 21 | 48,0000 | 35,3327

7,7102
- The one-tailed P value Alpha Statistical
v = Level a significance
$ g 20,216 a = 0,800 p= -0,216<0,300

Since the obtained p value p=-0,216<0,800 is greater than the critical alpha
level, the difference between the means of the control group is considered not to
be statistically significant in the writing skills examinations. It is found that there
was no difference between the examinations of writing skills I and II. The
students in the control group do not indicate a respective success in the course of

time.

Table 6: Statistical Analysis of the Writing Skills Exam I and II of the

Pilot Group
Group Statistics for the Pilot Group
Group N Mean Std. Std. Error
Deviation Mean

Data Pilot Group (Writing Exam I) 21 | 64,1905 26,8470 5,8585

Pilot Group (Writing Exam II) 21 | 78,7143 25,1796 5,4946

" The one-tailed P value Alpha Level a | Statistical significance
8 -1,687 a =0,107 p=-1,687<0,107
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Since the obtained p value p= -1,687<0,107 is not greater than the critical

alpha level, the difference between the means of the pilot group is considered to

be statistically significant in the writing skills exam I and II. However, it has been

found that there is no difference between the exam of writing skill I and II of the

pilot group, even if a reasonable success has been observed. When the results of

the control and the pilot groups are compared, a significant development in using

four language skills has been found in the pilot group.

In Table 7, the statistical analysis of the scores of the students in the

control group in the test at the beginning and end of the study have been given. In

Table 7, the mean scores for both of tests of the control group, standard deviations

and standard errors of the means for the group have been given.

Table 7: Statistical Analysis of the Pre and Post-test

Group Statistics for the Control Group

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group for the pre-test 21 | 30,3810 14,2354 3,1064
Control Group for the post test | 21 | 25,9048 12,8682 2,8081
- The two-tailed P value Alpha Level a | Statistical significance
:g: 1,152 a =0,283 p=1,152>0,283
R

t-test
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The critical significance of the t-test is 0,283. As Table 7 illustrates, the t-
test applied to the tests scores of the control group indicates the p value 1,152 (p=
1,152> 0,283) at the 0,283 level of significance. This means that, no significant
difference between the means of the tests scores for the control group concerning
the tests given at the beginning and end of the study. Based on the outcomes of
these tests it has been determined that students in the control group are said to be
at nearly the same level of English language proficiency at the beginning and end
of the study. These statistical analyses show that traditional language teaching
techniques do not meet the needs and demands of the students in the department
of Tourism and Hotel Management at OMU, since the students have not indicated

any improvement in English.

In Table 8, the statistical analysis of the scores of the students in the pilot
group at the beginning and end of the study has been given. In Table 8, the mean
scores for both of tests of the pilot group, standard deviations and standard errors

of the means for the group have been given.
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Table 8: Statistical Analysis of the Pre and Post-test

Group Statistics for the Experimental Group

Group Std. Error
N Mean Std. Deviation Mean
Data Pilot Group for the pre-test | 21 | 23,0000 7,2870 1,5901
Pilot Group for the post test | 21 | 39,0476 7,7361 1,6882
The two-tailed P value Alpha Level Statistical significance
= -‘2 a
g 3
DO -5,793 a =0,000 p=-5,793<0,000

The critical significance of the t-test is 0,000. As Table 1 illustrates, the t-

test applied to the tests scores of the control group indicates the p value -5,793

(p=-5,793<0,000) at the 0,000 level of significance. This means that, there is a

statistically significant difference between the means of the tests scores of the

pilot group in the tests given at the beginning and end of the study. Based on the

outcomes of these tests it has been determined that students in the pilot group are

said to have higher level of English language proficiency as compared to the level

at the beginning and end of the study. This result illustrates that when the forms

and functions are given in a meaningful communicative context, and using them

in real life situations by doing, living, seeing or believing, the students may use

their language more effectively.
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Table 9: Statistical Analysis of the Post-test at the End of the Study

Group Statistics
Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 25,9048 12,8682 2,8081
Pilot Group 21 39,0476 7,7361 1,6882

The two-tailed P Alpha Level a Statistical significance
w 2| value
8 % -4,011 a =0,000 p=-4,011 < 0,000
NUS

Since the obtained p value p=-4,011 < 0,000 is not greater than the critical
alpha level, the difference between the means of the two groups is to be
statistically significant in the post-proficiency test given at the end of the study.
When the mean scores of both groups are compared, and all of the tests (post-
proficiency test, the test on the role play techniques and two writing skills exams)
are taken into account as a whole, a significant difference is detected between the
means of the pilot and control group (See Table 9) and our hypothesis has been

verified.

4.3. Evaluation of Common Mistakes in the Pre and Post Proficiency Tests,

and Test on Role Play

In the early stages of foreign language learning, students cannot control
their own learning. New language may seem irrelevant, artificial, the structures

are complex and the vocabulary is far-fetched and even forming a simple question
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or phrase cannot be an easy process. The common belief is that if the sentences
are meaningful or correctly formed, students must be learning something from the
new language. Maley and Duff (1984:7) summarize language as the conviction of
“Vocabulary + Essential Structures” and define language learning as not purely an
intellectual activity, since our minds are attached to our bodies, and our bodies to
our minds. According to them, the intellect has rarely functions without an
element of emotion, but some communicative techniques as role play techniques
attempt to put back some of this forgotten emotional content into language and to
put the body back too. This means that students need to take more account of
meaning. Since role play techniques bring real life into the classroom setting, four
language skills and three subskills should be worked intertwiningly in a

meaningful social context.

In our role play activities, with the pilot group, all the skills and subskills
have been studied depending on this criterion. At the beginning and the end of the
study the same proficiency test have been given to the students and generally they
have made some mistakes in the same questions, since these questions contain the
structures and vocabulary items which have not been studied in the role play
techniques. The questions which include forms of present perfect tense and past
perfect tense lead to mistakes students in the both pilot and control group. For

instance, the question 6 checks past perfect tense with the answer (a), but the
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students are unable to give wrong answer (See Appendix XVIII). Due to the
knowledge of the structure be used to + Ving, for the question 15, they were

unable to find correct answer (c).

The proficiency test contains nearly all the grammar points of the target
language, questions such as active-passive voice, direct-indirect speech or
conditionals. However, since the students are false beginners they have difficulties
in answer these questions. For instance, the questions between 21 and 27 are
about reported speech, since they only knew the present form of reported speech
they were unable to answer questions 22, 24 and 25 or they have chosen incorrect
distracter. For example in the question 22, the tense of direct speech is present
perfect tense and the indirect speech is past tense, but students forgot to change
the tense of the sentence; therefore, instead of the correct answer “He said that he
had been smoking too much”, they have chosen “He said that he has been
smoking too much” (See Appendix XVIII). The questions between 92 and 100 are
also about grammar, in the question 98 students had difficulties in completing the
blanks with the correct answers, they were able to decide whether verbs would

take the suffix {-ing} or not (See Appendix XVIII).

Accordingly, the questions between 21-34; 66-87 and 91-100 are asked to

determine the students’ achievement in grammar as a subskill. For the questions
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between 21 and 34, two proficiency tests results show that there is an important
difference in the level of the students in the pilot group. Role play techniques
provide positive effect on the students’ competence and on the development of
grammar as a subskill. The students in both the control and pilot group failed in
the questions 66, 70, 99, 100, and role play techniques are useful to improve the
use in the structure of the post test. While completing the questions (67-70) on
phrasal verbs, the students had some problems, since they had not known the
meanings of some phrasal verbs, such as “to get on with” in the question 67 or
“keep away !” in the question 68 or “to find out” in the question 69. They were
unable to guess the means of the words from the context; hence chose wrong

answers for those questions (See Appendix XVIII).

Table 10: Statistical Analysis of the Pre-test

Group Statistics for Grammar as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 8,238 6,032 1,316
Pilot Group 21 5,905 3,207 0,700
The one-tailed P Alpha Level a Statistical significance
- % value
f:? g_m* 1,565 = 0,128 p= 0,128<1,565




Table 11: Statistical Analysis of the Post-test

Group Statistics for Grammar as a subskill
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Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 8,381 5,894 1,286
Pilot Group 21 12,571 4,154 0,561
The one-tailed P Alpha Level a Statistical significance
- :.-3 value
t"’ § -2,663 a =0,000 p=-2,663<0,000

In Table 10, the statistical analysis of the pre-test scores of the students
both in the control and pilot group, in Table 11 the statistical analysis of the post-
test scores of the students both in the control and pilot group have been presented.
According to Table 10, both control and pilot group students had the same
proficiency level in grammar skill, there is not a statistically difference between
mean scores of the control and the pilot group. Nonetheless, when we compare the
statistical analysis of the scores in Table 10 and Table 11, there is a statistically
significant difference between the means of the pre and post proficiency test
scores. At the beginning of the study there is not a statistically difference between
students’ grammar skill in the pilot group and the control group, but at the end of
the study in the post test, mean score of the pilot group has raised from 5,905 to
12,571 and p value -2,663 (p= -2,663<0,000) at the 0,000 level of significance.
This shows that students in the pilot group are more successful than students in

control group by using the target language structures. The errors in grammar have
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been observed in the same questions of both the pre and post proficiency tests.

Besides, the errors in the grammar questions may be committed by the students

who do not have a chance to study some structures through role play techniques,

which will enable them to use structures more communicatively.

The first twenty questions in proficiency test have been asked to determine

the students’ improvement in the vocabulary as a subskill. For the questions 1, 2,

4,5,6,8,9,12,13, 15, 16, 17, 18, 19, if the number of correct answers have been

taken into account, it has been found that there is an important difference in the

level of the students in the pilot group between pre and post proficiency tests, and

role play techniques provide a positive effect on the pilot group students’

vocabulary knowledge and on the development of vocabulary as a subskill.

Table 12: Statistical Analysis of the Pre-test
Group Statistics for Vocabulary as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 13,476 9,463 2,065
Pilot Group 21 10,286 3,537 0,772
The one-tailed P Alpha Level a Statistical significance
- :.3 value
22 1,447 a =0,160 p= 0,160<1,447
-
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Table 13: Statistical Analysis of the Post-test
Group Statistics for Vocabulary as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 9,048 4,620 1,008
Pilot Group 21 14,714 2,571 0,561
The one-tailed P Alpha Level a Statistical significance
- % value
i"‘ g -4,911 a =0,000 p=-4,911<0,000

In fact, at the beginning of the study, the control group has seemed to be
more successful in using vocabulary skill according to the mean scores of the
groups in Table 12; however, the t-tailed results of post- proficiency test in Table
13 has showed that there is an important difference between the vocabulary
knowledge of the students in the pilot group and the control group. Additionally,
0,000 level of difference indicates that the students in the pilot group know more
words in target language than those in the control group. Besides, there is a
regression in the number of correct answers of the control group. Traditional
language teaching techniques decrease the students’ success in the control group.
In the questions 3, 7, 10, 11, 14, 15, 20 both the pre and post tests results show
that there is not an important difference at the level of the students, proficiency in
the pilot group and control group. For only these questions, there is no important
influence of the role play techniques on the development of the pilot group

students’ vocabulary knowledge.




112

Questions from 35 to 50 show the students’ proficiency level of difference
in translation as a subskill, when two groups are compared for only one question,
the question 40, role play techniques have not influenced the development of the
pilot group students’ translation skill. Except for this question, pilot group
students’ cotrect answers in other translation questions are higher than those of

the control group students’.

Table 14: Statistical Analysis of the Pre-test

Group Statistics for Translation as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 6,810 3,516 0,767
Pilot Group 21 5,810 2,159 0,471
The one-tailed P Alpha Level a Statistical significance
- :E value
2 § L,111 a =1,000 p=1,000<1,111

Table 15: Statistical Analysis of the Post-Test

Group Statistics for Translation as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 4,762 3,360 0,733
Pilot Group 21 9,762 2,681 0,585
The one-tailed P Alpha Level a Statistical significance
- :: value
2 § -5,330 a =0,000 p=-5,330<0,000
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Two proficiency test results show that there is an important difference
between the control group and the pilot group in terms of translation. In Table 14
and Table 15 the differences in the mean scores of the pilot group are given. At
the beginning the mean score of the pilot group is 5,810 then it becomes 9,762.
Meanwhile, 0,000 level of difference in the post test shows that role play
techniques provide positive effect on the development of pilot group students’
translation as a subskill. Shortly, in translation part, in only one question,
Question 40 (See Appendix XVIII) has caused a problem for the students in both
the pilot and control group, since they do not know Turkish meaning of the verb
“to admire”, they have given wrong answer to that question. Generally, students
in the pilot group and control group have not made mistakes except for the

question 40; they have given correct answers nearly all the questions on

translation subskill.
Table 16: Statistical Analysis of the Pre-test
Group Statistics for Reading
Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 1,571 2,204 0,480
Pilot Group 21 0,952 1,717 0,374
The one-tailed P Alpha Level a Statistical significance
o :..3 value
= § 1,015 a =0316 p=0,316<1,015
N
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Table 17: Statistical Analysis of the Post-test
Group Statistics for Reading

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 1,762 1,894 0,413
Pilot Group 21 3,143 2,868 0,626
The one-tailed P Alpha Level a Statistical significance
- :;: value
= § -1,841 a =0,073 = -4,251<0,073

The questions from 51 to 65 and 88 to 90 determine the students’
development in reading comprehension in English. The pilot group student have
given correct answers to the questions 52, 54, 55, 57, 63 and according to the
scores in Table 16 and Table 17, is an important difference between the students
in the pilot group and the control group. Role play techniques can be said to help
the students in the pilot group to improve their reading comprehension and
reading skills, since there is a statistically difference between students’ reading
comprehension skills in control group sand pilot groups in the post test (Table 17).
On the other hand, except for the questions 51, 56, 58, 59, 60, 61, 62, 64, 65 in the
post test, role play techniques have not increased the students’ reading
comprehension and reading skills. Statistical analysis of the scores in Table 16
and Table 17 show that both the control and pilot group students are more
successful in using other language skills than using their reading comprehension

skills.
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There are some reasons behind these results; one of them is both the pilot
group and control group students have not wanted to answer the questions on
reading skills since they have thought that these questions are too long to read for
them. In fact, reading passages contain many known vocabulary items and
grammar points which cannot motivate them. Most of the students have used their
background information about elephants, not the information in the reading
passage (in question 53). Thus, they have chosen wrong answer “(c) The worst
thing, an elephant does it to use its trunk with great force nearby”, although the
correct answer is option “(e) to throw things at anyone close to it” (See Appendix
XVIID). The questions between 88 and 90 are on finding the same meaning with
the given statement in the questions. That’s why students have not known which
structure would be used for the same meaning in the question 88 where they have
been asked to link the given sentences: “That car was very expensive. I can’t buy
it”. They have chosen “(d) it is too expensive so I can’t buy it”, although the
correct answer is “(c) too expensive for me to buy” (See Appendix XVIII).
Generally, in the pre-test, the students in both groups have answered the questions
randomly without reading the passages, since they were tired at the end of the test.
Nevertheless, in the post proficiency test students in the pilot group have tried to

read the intrinsically motivated and willingly, having answered all of them.
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When the scores have been taken into account, in the post test, the pilot
group students’ mistakes are fever than those of the control group students’;
therefore, an important difference in the proficiency level of the students in the
pilot group and the control group has been detected after studying role play
techniques. However, during a term, limited structure and vocabulary items have
been studied; some mistakes have been made again. Consequently, if all the forms
and functions can be studied through role play techniques, students in the pilot
group can be more successful while replying the questions, and in the examination

on role play this idea has been shown.

In the examination on role play, the pilot group has been more successful
than the control group, since this test includes the texts of the role play techniques.
Students give wrong answers to the question 9, having chosen the option “(b)can
need to be ironing”, but the meaning in the sentence is not probability, but
obligation, thus, the correct answer must be “(d)needs to be ironing” (See
Appendix XVII). In the question 19, after an explanation, an example has been
given; therefore, the second sentence should start with “(c) For example™, but the
students have chosen “(b) besides”, since they have not read the question

carefully, they ignored the meaning of the sentence (See Appendix XVII).
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Table 18: Statistical Analysis of the Role Play

Group Statistics for Grammar as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 5,0952 2,737 0,597
Pilot Group 21 15,1429 4,736 1,033
The one-tailed P Alpha Level a Statistical significance
- fé value
= é -8,418 a =0,000 p=-8,418<0,000

Accordingly, in the examination on role play techniques, the first nineteen
questions aim at checking the development of grammar as a subskill. Despite of
some mistakes, approximately all the students in the pilot group have given the
correct answers to the first twenty grammar questions. These questions include
some structures and words used in role play techniques; therefore, the students in
the pilot group have made fewer mistakes than the students in the control group.
The questions, such as 8, 11, 15, 16, 17, 19 are asked to determine the
development of the students in both grammar and vocabulary subskills with some
technical terms in tourism sector. Consequently, since the t-test results for the
grammar in the examination on role play in Table 18, show a p value, which is
less (p= -8,418<0,000) than the critical significance level a, role play techniques
can be said to a provide positive effect on the students’ structural and vocabulary

knowledge and on the development of both grammar and vocabulary as a subskill.
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Table 19: Statistical Analysis of the Role Play Techniques

Group Statistics for Reading

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 3,2381 2,278 0,497
Pilot Group 21 6,8571 3,166 0,691
The one-tailed P Alpha Level a Statistical significance
- .*.-‘E value
= § -4,251 = 0,000 p= -4,251<0,000

The questions from 20 to 25 are asked to show the students’ proficiency
level of difference in reading skill. For these questions it may be said that there is
an important difference between the students in the pilot and the control group. In
Table 19, the t-test result for the reading comprehension questions suggests that
the pilot group has a higher and a better mean score than that of control groups’.
Meanwhile, the level of significance in the pilot group students’ reading skills
scores are higher (p= -4,251<0,000) than those of the control group students’.
Hence, the role play techniques have a positive effect on the students’ reading
comprehension and reading skills. Besides, the last ten questions, questions 40-50,
are asked to determine the difference in the reading comprehension skills, except
for question 40, nearly whole students have given wrong answers to these
questions. For these questions, we may say that role play techniques do not have
an effect on the students’ reading skills development. The last six questions, 45-50

aim at determining the development of the students in both reading
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comprehension and vocabulary. Nearly all the students have given wrong answers

to those questions, for those questions it may be said that role play techniques

cannot be enough to develop the students’ reading comprehension and vocabulary

skills.

Reading passages are not too long and complex for the pilot group

students. The texts are well-known for them; generally they have given correct

answers to the questions on reading skill. On the other hand the reading passages

(in questions 40-44) that contain an irrelevant sentence have been answered

incorrectly. The reason behind this is that the students were tired and bored at the

end of the test. They have not read the question carefully, though they have

known all the vocabulary items.

Table 20: Statistical Analysis of the Role Play

Group Statistics for Vocabulary as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 2,5714 2,226 0,485
Pilot Group 21 5,9524 2,654 0,579
The one-tailed P Alpha Level a Statistical significance
- .*:.;’ value
= § -4,472 a =0,000 p= -4,472<0,000

Basically, all the questions include the technical terms which have been

studied in role play techniques; students do not have any difficulties in
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understanding the vocabulary items. Sometimes, they have forgotten the known
words, for instance, in the question 49, they have understood the dialogue, but
since they have not known the meaning of the word “recipe”, they have given the
wrong answer to the question 49. Generally, the pilot group students are more
successful than the control group students in vocabulary questions according the t-
test results in Table 20 with the p value which is less p= -4,472<0,000 than the
level of significance o. Thus, studying new word items in tourism sector via role
play techniques has enhanced the students’ vocabulary knowledge as compared to

the traditional teaching techniques.

In the examination on role play techniques, the questions between 26 and
44 are asked to understand the development of the students in translation as a
subskill. Some of the questions (40-44) in this part are given to determine the
development of the students in both translation and reading skills. All the students
have given wrong answers to the translation questions, except for the questions
26, 27, 28, 29 and 40. For these questions, role play techniques do not support
pilot group students’ translation skills; reading skills in English. Additionally, in
the translation part, nearly all the questions as in the question 37 (See Appendix
XVII) have not been understood by the students, they have thought that sentences
are very complex, although they have known the meaning of the words, they were
unable to find the correct English equivalent of the sentences. For instance, in the

question 37, conjunction “so” is a vital cue to find the answer and it is only found
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in alternative (d), but students have failed having chosen distracter (e). Although
we studied several times word so in role play texts, students were unable to use

the word here, because sentence was too long for them.

Table 21: Statistical Analysis of the Role Play

Group Statistics for Translation as a subskill

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 3,2381 2,278 0,497
Pilot Group 21 6,8571 3,167 0,691
The one-tailed P Alpha Level a Statistical significance
- .*.3 value
= § -0,632 a =0,531 p=-4,251<0,531

In Table 21 the statistical information of the translation scores for the pilot
and control group have been given. There is the same achievement at the end of
the test for both groups, since the target language structures are simultaneously
translated from Turkish into English or from English into Turkish; this means that
nearly all the students in both groups have given the same answers to the same
questions. Although the situations have been given in social contexts, in
examination on the role play the pilot group students are less successful in using
translation skills than in any other skills, since translation is not based on students’
production. Additionally, they have the same proficiency level with the control
group, since both groups translate sentences simultaneously and systematically by

using their grammar and vocabulary knowledge. That’s why, the p value (p= -
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4,251<0,531) as a result of the t-test shows the difference between the mean
scores of the two groups, which can be considered not to be statistically
significant at the 0,531 significance level for the translation questions. These
results show that role play techniques may not trigger the pilot group students’
translation skills in the target language or cannot be useful to improve the

translation skills of the students in the pilot group.

Table 22 gives the statistical analysis of the total scores of the students in
the examination on the role play and writing skills exams I and II. The multiple
choice examination on role play and two writing skills examinations--one of
which subsumes a dictation dialogue, the other has free-writing dialogue—, have
been given at the end of the study. Then the mean scores of the groups (38,952 for
the control and 64,556 for the pilot group) have been statistically compared to
each other through the mean scores of the t-test procedure. The scores of
proficiency tests have not been included, since they were administered at the

beginning of the study --before studying some role play techniques.
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Table 22: Statistical Analysis of the Total Scores of the Students in the

Examination on Role Play and Writing Skills Exams I and 11

Group N Mean Std. Std. Error
Deviation Mean
Data  Control Group 21 38,952 27,737 6,052
Pilot Group 21 64,556 23,431 5,113
The one-tailed P Alpha Level o Statistical significance
= = value
£ 4,446 a =0,000 p= -4,446<0,000

Total Mean Scores for the Control and Pilot Group
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Figure 11: Total Mean Scores for the Control and Pilot Group

The t-test result shows a significance of -4,446 at the 0,000 level of
significance. This is less than the critical alpha level, and also the difference

between the means of the total sum of these three examinations scores for both






